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ABSTRACT 
It has been estimated that there are between one and ten 
million "biracial persons living in the United States at this 
time, yet a paucity of empirical data exists as to how those 
with mixed racial heritages manage the developmental tasks 
associated with identity formation. This project studies 
racial identification and parental similarity as they relate 
to psychological well-being in a non-clinical sample of 
biracial persons. Well-being served as the independent 
variable in the analyses and was assessed with the Affect 
Balance Scale which measures both positive and negative 
affective experiences in subjects' daily lives. Greater well-
being is attributed to those for whom positive affect is not 
outweighed by negative.affect. 
All subjects were adults with one black 




Racial Identity Scale was used to assess black, white, and 
dual racial identifications. Parental similarity was 
established by looking at correlations between subject and 
parent scores on two subscales form the 16 Personality Factor 
Questionnaire. In addition to the three quantitative 
measures, subjects were asked to respond to a series of 
qualitative questions about being biracial. 
Results indicate that while a black racial identification 
was positively correlated with well-being, no such 
relationship existed for white or dual racial identifications. 
With regard to parental similarity, subjects indicated 
generally low levels of perceived sameness to both mothers and 
fathers. In addition, parental similarity was not correlated 
with well-being. As for the process of identity formation in 
this group, some subjects described a progression through a 
series of distinct and linear stages, while others described 
changes in self-perceptions which were less discrete and which 
did not unfold in a consistently linear fashion. 
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INTRODUCTION AND STATEMENT OF THE PROBLEM 
Biracial people, I think, must individually forge 
their own identity with no or little help from 
either Whites or Blacks. I think that we/they 
cannot choose to be one or the other but must 
accept our/their ambiguous status .... ! am biracial 
and that is indeed a pillar in my (here I go 
again) psychographic makeup, but only one of, 
maybe, five or six that determine who i am 
.... (emphasis in original) 
This statement was made by a 22-year-old college 
graduate living in the Midwest in response to a series of 
questions regarding his feelings about having one Black 
parent and one White parent. His comments are interesting in 
that they both acknowledge some of the struggle he has 
encountered as a biracial person, while at the same time, 
they place these struggles within the context of the rest of 
his development. The process by which biracial persons 
develop personal identities is the focus of this study. 
While the process of identity formation is often a 
difficult task for even the most resourceful and resilient 
adolescents, one can imagine how the process might be 
complicated by minority group membership. Not only do 
children of color have to adapt to the demands and 
expectations of being an adult in their own particular 
subcultures, they must also reconcile these experiences with 
those of the dominant culture. There is a third group for 
whom the formation of a cohesive sense of self might be 
triply difficult: children whose mother and father are from 
two different racial groups and who are allotted neither 
minority nor majority group status. 
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A review of the literature reveals that the 
psychological community has been less than aggressive in its 
exploration of the experiences of this group, as evidenced 
by the paucity of empirical data available. This is 
noteworthy when one considers the large number of persons 
who belong in the category of "biracial" and the seeming 
seriousness of their distress as witnessed by those 
clinicians who have worked with biracial clients (Gibbs, 
1987; Teicher, 1968; Sommers, 1964). Although census data do 
not accurately reflect the number of biracial persons in the 
United States, Poston (1990) has estimated that the number 
is somewhere between one and ten million, a number which he 
notes is larger than the clinically significant population 
of the Adult Children of Alcoholics. The numbers are likely 
to increase as the U.S. becomes more multicultural in the 
twenty-first century. Without an understanding of the 
process of identity development in biracial persons, 
psychologists and other mental health workers may be at a 
loss for how to promote healthy resolutions of identity 
status. 
Purpose of the Study 
The major questions of this research project focus on 
the ways in which racial identifications and perceived 
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parental similarity are associated with overall 
psychological health in a biracial population. Those who 
have written about their work with biracial clients remark 
that the "normal" developmental process can be complicated 
as a result of the child's ethnic ambiguity. For instance, 
Gibbs (1987, 1989) stated that one of her major goals while 
working with biracial clients is to help them see how 
confusion over racial identity is related to confusion over 
major life choices, making biracial persons overrepresented 
in the clinical population. She reported that common areas 
of difficulty for biracial adolescents include conflicts 
about social marginality, choice of sexual partners, 
separation from parents, and educational/career aspirations. 
It is Gibbs' experience that biracial persons cannot be 
successful in the above-named areas until they can integrate 
both cultural heritages into a core self which is 
unchanging. She also believes that biracial adolescents and 
young adults, as a group, will complete the developmental 
tasks associated with the identity formation stage more 
slowly than those without a biracial background. 
Gibbs' descriptions of her clients' difficulties and 
concerns closely parallel the difficulties described by 
Erikson (1950, 1968) in individuals whose attempts to master 
the psychosocial stage of Identity vs. Role Confusion are 
unsuccessful. Instead of developing a cohesive sense of 
self, some adolescents find themselves in a state of 
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identity "diffusion" which can remain unresolved into 
adulthood. Unfortunately, a thorough review of the 
literature confirms that the published research to date on 
biracial populations has been conducted almost exclusively 
on clinical populations. In addition, the most common 
research design employed has been case study (Teicher, 1968; 
Sommers, 1964; Mc Roy et al, 1982), making it difficult to 
know if the problems delineated by these researchers as 
typical of the biracial experience are truly representative 
of this group. The areas of difficulty specified as problems 
common to biracial adolescents have been identified in the 
literature as areas of difficulty for most adolescents in 
general. The point at which they cease being "normal" 
adolescent problems and begin being biracial pathology has 
yet to be determined. 
Limitations of past studies aside, they have helped to 
point out what is different about the biracial experience. 
Biracial individuals are uniquely challenged to form 
cohesive identities when they may or may not perceive 
themselves to be similar to parents and communities of 
origin. The psychological literature provides conflicting 
results on the issue of perceived similarity between 
biracials and their parents and communities. Teicher (1968), 
Sommers (1964) and Gibbs (1987, 1989) all chronicled rather 
severe psychological distress due to feelings of racial 
ambiguity while Johnson and Nagaoshi (1986), and de Snyder 
et al (1982) concluded that biracial persons do, in fact, 
have a clear sense of ethnic identity. What remains most 
unclear is how healthy resolutions of identity status are 
obtained. It the last few years, Root (1990) and Poston 
(1990) have asserted that biracial persons are best served 
by being allowed to maintain allegiances to the racial 
groups of both parents. Furthermore,· Root (1990) has 
postulated that the issues of race, belongingness, 
and identity will necessarily be significant (though not 
pathological) in the lives of biracial persons throughout 
the lifespan. 
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In this study, the relationship between parental 
similarity and racial identification as they relate to 
overall psychological well-being will be investigated. 
Subjects will be asked to fill out paper-and-pencil measures 
which assess perceived sameness to parents, perceived 
sameness/belongingness to two racial groups, and overall 
psychological health. In addition to the quantitative 
measures mentioned above, subjects will be asked a series of 
questions about their experiences as biracial persons in a 
qualitative, open-ended format, as these experiences relate 
to their relationships with ~arents, extended family 
members, and communities of origin. Requests were made of 4 
subjects for in-depth personal interviews during which 
experiences and feelings about being biracial were explored 
in further detail. The material gathered from the 
qualitative section of the questionnaire and the personal 
interviews allowed for a more full and complete 
understanding of the quantitative data. 
Significance of the Study 
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There is no doubt that race and ethnicity continue to 
be extremely salient factors in the lives of most persons in 
this country. While the 1990's have been marked by an 
increased awareness of a need for a more "multicultural" 
approach in our institutions, the dire state of the national 
economy and the concomitant shrinking of scarce resources 
have surely contributed to the increase in discord between 
racial groups. We still know very little about promoting 
appreciation and tolerance for those who are different from 
us. 
The study of biracial persons is particularly 
important at this juncture in our history as their 
experiences may illuminate how complex racial identities are 
formed when "racial discord" may be experienced internally. 
It will be noteworthy to see if their identities are 
inclusive of both racial heritages, and if so, what factors 
are associated with broader racial and parental 
identification. This study constitutes one of the first 
known projects to focus on a non-clinical sample of biracial 
persons. As such, the information obtained will provide 
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greater insight into the developmental process of racial 
identification in those who are not necessarily troubled or 
overwhelmed by the experience of being biracial. This study 
also has significance to those interested in understanding 
more about racial identification in African-Americans and 
other ethnic minorities. It has been estimated that 
approximately 50% of the gene pool among American Blacks is 
actually from White-(European-American) ancestors (Root, 
1990). The rigid lines of distinction that this country 
makes around racial classifications are actually a function 
of social and political convention as much as they are truly 
about ''race". Spickard (1992) and Miller (1992) both argue 
that multiracial persons are the majority in the United 
States, and that the numbers will only increase as there is 
a greater influx of refugees from third world countries. 
Thus, the study of multiracial persons may actually be the 
study of the typical American. The more we know about the 
impact of racial identification on well-being, and about the 
developmental nature of the racial self, the better we will 
be at providing psychological services that promote health 
and adaptation in minority and majority persons. 
Definitions of Key Concepts 
Definitions of the key concepts in this study are as 
follows: 
1) The term "biracial" refers to an individual whose two 
biological parents are from different racial groups. In 
order to control for confounding variables due to 
cultural/ethnic differences, the study will include only 
those persons who have one White parent (with a European 
American background) and one Black parent (with an African 
American heritage). 
2) The term "parental similarity" refers to perceived 
sameness to parents with regard to personality 
characteristics, world view, role choices, etc. as measured 
by two of the scales on the 16 Personality Factor 
Questionnaire (the two scales are Emotional Stability and 
Radicalism). What is being measured is a perception of 
sameness, whether or not a true similarity exists. 
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3) The term "racial identification" refers to perceived 
similarity to others in a racial group, as evidenced by 
lifestyle choices and measures with the Racial Identity 
Scale. In this study, similarity to others who fall into the 
category of "White" and also to those who fall into the 
category of "Black" will be measured. As with parental 
identification, the perception of a "Black" or "White" way 
of life is what is being assessed, not an objective rating 
of how closely any given subject adheres to the customs and 
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behaviors associated with the different racial groups. 
4) The term "psychological well-being" refers to subjects' 
affective balance as measured by the Affect Balance Scale. 
Well-being is defined as a combination of both positive and 
negative affective experiences as they relate to major life 
events. Subjects are thought to be doing well as long as 
indicators of negative affect do not outnumber indicators of 
positive affect. 
Hypotheses and Research Questions 
There are two main hypotheses for this study. They 
are as follows: 
Hypothesis i: Psychological well-being will be correlated 
with degree of Black racial ide~tification, White racial 
identification, or both added together. 
The literature review section which follows will 
highlight past research which demonstrates the importance of 
racial identification to a developing sense of self. 
Biracial persons, unlike those from a rnonoracial background, 
have the potential for dual identifications, or 
identifications with only one racial group. This first 
hypothesis suggests that a lack of identification to either 
group is less advantageous than any other identification 
pattern. 
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Hypothesis II: Psychological well-being will be correlated 
with degree of similarity to mother, similarity to father, 
or both added together. Similarity to parents is in some 
ways an indication of parental identification, something 
which is known to ease the transition into adulthood. Thus 
psychological distress (alack of well-being) may be 
related to a lack of identification or perceived similarity 
to one or both parents. 
In addition to the two hypotheses offered above, this 
project raises a series of research questions about the 
nature of the identification process for biracial 
individuals. Thus, several research questions are posed as 
well: 
1) Does the racial identification process happen in a 
stagewise, linear fashion? And if it does what is the nature 
of the steps involved? 
2) Are there significant gender-related differences in 
racial identification such that either men and women are 
more likely to see themselves as Black, White, or biracial? 
3) Is gender a significant factor in the relationship 
between subjects and their levels of parental similarity? 
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4) Are there significant generational differences in racial 
identification patterns? 
A review of the literature as it relates to this topic 
area follows. The discussion begins with a background on 
racial identification theory and measurement. It is proposed· 
that biracial persons, not unlike immigrant groups and 
others who must combine divergent cultures, may be best 
served by being able to acknowledge and claim both of their 
cultural heritages, but can also do well when firmly 
attached to at least one racial group. Following the section 
on racial identification is a section on parental 
identification processes, and the perceived parental 
similarity which occurs as a result of the identification 
process. It is suggested that the biracial experience may 
encourage identifications to both parents or to one parent 
exclusively. The cognitive-developmental model of parental 
identification points out the importance of children's 
cognitive strategies for understanding the concept of 
categorization when making determinations as to group 
belongingness. In some settings, the biracial experience may 
require that persons see themselves as belonging to multiple 
groups, and thus, as being like both parents in significant 
ways. In other settings, biracial persons may have primary 
identifications to one parent only. As with racial 
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identification, it is proposed that a lack of identification 
(and hence, less perceived similarity) to either or both 
parents is what will be associated with less well-being. 
Following the Literature Review are Methods, Results, 




A review of the literature as it relates to the two 
main topic areas, racial identification and parental 
similarity, follows. The discussion begins with a background 
on racial identification theory and measurement. Most of the 
literature to date on racial identification is written about 
African-Americans, who up until recently have constituted 
the largest minority group in the U.S. Several theories of a 
stagewise identification process for Blacks have been 
proposed, and have served as the ,foundation for theory 
around both White (European-American) and biracial identity 
processes. While the literature on biracial identity 
development is certainly the most appropriate and useful 
when trying to understand this group, it is not yet 
comprehensive enough to account for the complexity of the 
experience. It is proposed that biracial persons are best 
served by being able to acknowledge and claim both of their 
cultural heritages, but can also do well when firmly 
attached to at least one racial group. All three bodies of 
literature related to racial identity will be discussed, and 
the strengths and limitations of each will be highlighted. 
Finally, the hypotheses and research questions proposed 
above will be discussed in light of the literature review. 
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The second major section of the literature review 
focuses on theories of parental identification as they 
relate to the research at hand. Because this is an extremely 
large and complex topic area with great potential for 
overwhelming the reader and the project, only very brief 
reviews of the three main theoretical camps are provided. It 
is felt that the final model, that of the cognitive-
developmental camp, is the most appropriate and inclusive 
model for beginning to look at the ways in which biracial 
persons might see themselves as alike or different from 
their parents. The cognitive-developmental model and its 
more recent off-shoots point out the importance of 
children's cognitive strategies for understanding 
categorization when making determinations as to group 
belongingness and parental similarity. This model, to some 
degree, also acknowledges the importance of environmental 
and personal contextual factors in the development of a 
sense of self. The biracial experience may require something 
special when it comes to determinations of parental 
identification, and it may result in multiple group 
allegiances. 
As with racial identification, it is proposed that a 
sense of similarity to one or both parents will be more 
advantageous that a weak identification to both parents. The 
strengths and limitations of each theory group are 
discussed. And finally, the research questions and 
hypotheses related to parental identification are re-posed 
and justified based on what has been demonstrated through 
the literature. 
Black Racial Identity Theory 
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A starting point from which to begin to think about 
the factors that effect well-being in biracial persons is 
with racial/ethnic identity. As those who have done racial 
identity research with a variety of ethnic groups know, how 
one feels about her/his connection to a minority group has a 
significant effect on her/his overall sense of self. Racial 
identity has been a dependent variable in research 
investigating its connections to self-actualization and 
affective states (Parham and Helms, 1985), preferences for 
counselor's race in therapeutic situations (Parham and 
Helms, 1981; Ponterotto, Anderson and Grieger, 1986; Jackson 
and Kirschner, 1973), and self-esteem (Banks, 1984; Grier 
and Cobbs, 1968; Hauser, 1972). While most theorists of 
Black identity formation agree that acceptance of and 
comfortableness with one's "Blackness" is an essential part 
of a healthy sense of self, there is no clear understanding 
with regard to what a healthy identification might entail 
for a biracial person. One factor which complicates this 
discussion a great deal is that there is more than one 
racial/ethnic identification process/outcome possible in a 
biracial group. Biracial persons can identify with the 
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dominant culture (in this instance, the White culture), they 
can identify with the minority (Black) culture, or they can 
think of themselves as having a separate and distinct 
identity which may be totally separate from or overlap with 
the other two. 
Historically, most children of interracial unions have 
been legally classified as belonging to the minority group 
that the parent with the least social status is a part of 
(Rodriguez, 1991; Washington, 1970). This is particularly 
true of children of Black-White unions because of the need 
during an earlier phase of this country's history to 
maintain a well-identified slave population. It was common 
for slave owners and other White men to rape and/or maintain 
long-term relationships with Black slave women, and the law 
needed to address the concern over the legal status of the 
children of such unions. In fact, the United States has had 
more strict and well-defined rules over ethnic 
classification for people of mixed Black and White ancestry 
than any other country in the world (Davis, 1991). Whether 
referred to as the "one drop rule", the "one Black ancestor 
rule", or the "traceable amount rule", the law, a~ well as 
popular opinion, has made it clear that anyone with any 
Black African lineage has been considered Black in this 
culture. North Americans have been noted to possess a 
dichotomous way of thinking about race that other cultures 
do not (Rodriguez, 1991). 
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Knowing that biracial persons have historically been 
classified as Black is important in that it suggests that 
biracial identity development might be akin to the racial 
identity process in Blacks. However, such an assumption does 
not address an important difference between mixed-race 
persons of 100 years ago and mixed-race persons of today. In 
the past, there may not have been any choice on the part of 
the mothers about having children because of the obvious 
power differential between slave and slave owner. In 
actuality, it was not until the Civil Rights Movement of the 
1960's that Blacks began to experience greater freedoms and 
choice regarding major life choices. Thus, biracial persons 
born during or after the civil rights era may experience 
their ethnic status in a different way than did biracial 
persons born at an earlier time. Similarly, the fact that 
interracial unions and marriages are now entered into by 
choice may significantly alter the Black community s 
acceptance (or non-acceptance) of biracial children. 
Another significant difference in the experiences of 
biracial persons and their Black family members has to do 
with the ways in which skin color has an impact on social 
and political opportunities. The old saying that "White is 
right" dies hard. The Black communitiy's preoccupation with 
color as a marker of status is well documented (Russell, et 
al, 1992), and speaks of a complex phenomenon where 
inferences about an individual's intelligence, worthiness as 
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a romantic partner, employability, etc. are made on the 
basis of the presence or absence of European-like physical 
features. Thus, while biracial persons may be afforded 
greater privileges than their darker-skinned counterparts, 
they may pay a price by being teased or shunned by those who 
accuse them of "acting White" or of "not being Black enough" 
(Russell, et al, 1992). 
That there are psychological correlates to being 
Black in a basically White society has been well documented 
(Herbert, 1989; Grier and Cobbs, 1968; Erikson, 1950 and 
1968; Wilkinson, 1986; Jones, 1972; Jenkins, 1982; Guthrie, 
1972; Smith et al, 1978; Munoz and Endo, 1982). Most notable 
of these effects is the way in which Black Americans must 
come to have an understanding of self in relation to a 
dominant culture where racism has and will continue to have 
an impact on them. Thus, Black Americans form racial 
identities which must account for and incorporate all of 
their experiences in which race has been a factor. Black 
Americans must also reconcile current experiences of self 
with a history of degradation and oppression which is 
qualitatively different for them than it is for any other 
immigrant group. Some of the first studies done to look at 
the effects of racism on Black children's personal 
identities were the Clark and Clark doll studies (1947) in 
which children were asked to assign either positive or 
negative qualities to Black and White dolls presented to 
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them. They were asked such questions as, "Which doll is the 
good doll?" and, "Which doll would you most like for your 
friend?", as well as "Which doll do you most resemble?". The 
researchers found that even at very young ages, Black 
children had a clear sense that it was "better" in our 
culture to be White, and that Black children often saw 
themselves as bad, dirty, and less capable (Clark, 1947). 
The results of these studies were interpreted as proof that 
Black children internalize the negative messages they 
receive from society about being Black, and that their self-
esteem suffers as a result. It wasn't until the 1970's that 
researchers began to reinterpret the Clark and Clark 
findings and that new data began to be gathered from Blacks 
at a variety of lifespan stages. Jackson (1981) and Spurlock 
(1986) have argued that the data the Clarks collected is 
more representative of the fact that Black children wish to 
be free from others' racist feelings and actions than of a 
wish to be white. This is a significant distinction in that 
it stresses the importance of viewing Black identity 
development from a health/adaptation perspective rather than 
with a deficit model. One could also reinterpret some of the 
existing data on biracial persons from this perspective. 
That is, perhaps the noted difficulties biracial persons 
have acknowledging and making sense of their special status 
is also a reflection of the inability of the two groups they 
are members of to accept them. Like the children in the 
Clark studies, biracial children might wish they were free 
of oppressive influences, rather than wishing they could 
deny part of their heritage. 
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Limitations aside, the Clark studies were significant 
in that they inspired many other psychologists to begin to 
build theory around the process of identity formation in the 
African-American population. Perhaps the most referenced and 
well-researched model of identity formation was developed by 
Cross (1971, 1978), often referred to as the "Negro-to-Black 
conversion model". Cross hypothesized that a process of 
"psychological Nigrescence'' can be identified among African-
Americans, and that this process demonstrates the ways in 
which Black persons form racial identities. Cross' (1971, 
1978) model is one based on interactional experiences in 
that various "stages of identity" result from interactions 
between the self and others, as well as from the feelings 
and cognitions which accompany the interactions. Thus, one's 
racial identity can best be understood in the context of her 
or his life experiences. 
Cross (1971, 1978) begins from the premise that racism 
exists, and therefore, Black persons must reconcile a 
societal view of self with a personal view of self. Such a 
reconciliation can take a variety of forms, some of which 
allow for more psychological health and less self-
denigration than others. Cross identified five distinct 
psychological stages within the Nigrescence process, each 
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one representing a different orientation to dealing with 
self in relation to others. Cross referred to these stages 
as the "Negro-to Black conversion experience'' because the 
five stages can be viewed as existing along a continuum, 
with earlier stages being indicative of less racial pride 
and self-acceptance and later stages being associated with 
positive self-regard and a sense of pride in being Black. 
The model certainly reflects the zeitgeist of the 1970's 
when it was important for Black psychologists to explore and 
write about the healthy and positive aspects of the Black 
experience, as well as the more painful and potentially 
damaging aspects of being Black. 
The five stages identified by Cross are pre-encounter, 
encounter, immersion-emersion, internalization, and 
internalization-commitment. In the Pre-encounter stage, a 
person's world view is from a Euro-American frame of 
reference which values all things white and devalues the 
Black experience (pro-White, anti-Black attitudes). Someone 
in this stage of the racial identity process often has the 
feeling that race should not be an important factor in one's 
self concept, and will minimize its importance. 
The encounter stage is characterized by a person having 
some disturbing or surprising personal experience which 
causes a reexamination of a previously held world view. 
These experiences include things like being denied 
employment advancement or being the victim of a hate crime 
simply because of racial classification. Once an event (or 
series of them) have occurred, it is often enough to allow 
an individual to begin to explore the meaning of race in 
her/his life, and possibly, to begin to develop a new 
identity which includes a more conscious acceptance of the 
significance of ethnicity. 
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During the stage Cross has identified as immersion-
emersion, individuals change their world views to adopt a 
more African-American frame of reference, and begin to 
denigrate things White (pro-Black, Anti-White attitudes) 
This occurs out of a desire to understand "Blackness" 
better, and from a wish to identify with the Black community 
as much as possible. Individuals in this stage of racial 
identity development often immerse themselves in Black 
culture, refusing to dress, talk, or act in ways associated 
with the dominant culture. Although the commitment to a 
Black identity is high during this stage, there is little 
internalization of these feelings. 
The internalization stage is characterized by a feeling 
of inner security about one's Blackness, and less of a need 
·to be rigidly aligned against other ethnic groups. Those in 
the fourth stage of racial identity development move toward 
a more pluralistic view of the world, one which is non-
racist in general. 
The fifth stage, internalization-commitment, is akin to 
stage four but includes an additional component of political 
activism and a commitment to working with other Blacks 
toward the goal of greater freedom and positive regard for 
the group as a whole. 
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In recent years Cross has expanded his model further by 
breaking down racial identity into two distinct components: 
1) Personal identity which involves ones feelings around 
personal competency, self-esteem, and self-worth, 
independent of ethnicity, and 2) reference group orientation 
which refers to an individual's sense of racial pride (or 
lack thereof), as well as ones cognitive understanding of 
political/racial ideology. Both personal identity and 
reference group orientation are present in each of the five 
stages of racial identity development delineated above. 
Although Cross model delineates these five stages in a 
way which suggests simple classification, he cautions anyone 
studying the racial identity process against a belief that 
this model can fully represent the experience. In a more 
recent reexamination of his model (Cross, 1989) he likens 
Nigrescence to other lifespan development theories which are 
conceptualized in a complex multistage, multidimensional 
fashion, in hopes of discouraging researchers from using the 
model as if it answers all the questions that exist about 
the psychology of being Black. 
It is noteworthy that at about the time Cross was 
developing his theory of Black identity development, several 
others in different parts of the country ~ere doing very 
24 
similar work. The theories of Jackson (1975), Thomas (1971), 
Milliones (1980), and Gay (1984) are good examples of 
writings which chronicle the racial identity process in 
almost identical ways. Helms (1990) remarks that it appears 
none of these researchers worked in collaboration; rather, 
similar phenomena with regard to racial identifications were 
noted by each in her/his part of the country in the years 
following the Civil Rights era. 
What is common to all these theories is a stagewise 
process whereby Blacks move from being primarily influenced 
by the values of the dominant culture, to reckoning with 
racial inequality and oppression, to aligning themselves 
with Black culture almost exclusively, and finally to having 
a more global, non-exclusive orientation to the world and 
others. These theories are also similar in their presumption 
that one becomes more psychologically healthy as one moves 
onward in the racial identity process. 
From the perspective of this study, the most notable 
limitation of the Cross model and of the other Black racial 
identity models mentioned above has to do with their 
unidirectionality. Cross (1971, 1978) system purports that 
once a racial identity is established, it is set for life. 
Such an assertion does not seem to fit with the notion that 
racism and racist experiences never entirely cease to exist 
in the lives of people of color, and thus, may serve as the 
impetus behind continual identity redefinitions. 
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Furthermore, factors such as geographical location, familial 
support, and individual personal experiences, which are the 
cornerstones of the stage process, change over time. Parham 
(1989) addressed some of these concerns in a recent article 
which applies the Nigrescence process to different lifespan 
stages. He suggests that one's ethnic identity is not a 
static entity, and makes room for the possibility that some 
individuals might cycle back and forth through stages in an 
effort to gain further clarity and understanding of the 
meaning of race in their lives. 
Parham's (1989) additions to the discourse are 
significant to the discussion of what occurs in the lives of 
biracial persons in that he acknowledges the natural 
fluidity of the racial identification process. Thus, it may 
be quite common for a person of color's sense of self to 
change as she is introduced into a new environment, or as 
she encounters someone different from those in her 
community. It is also possible that persons could have more 
than one primary allegiance, as their experiences in the 
world increase. 
White Racial Identity Theory 
Stage models have also been developed for the process 
of White racial identity development (Jones, 1972; Carney & 
Kahn, 1984; Ganter, 1977; Helms, 1984). This is the other 
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side of the coin which must be explored for its significance 
in the ·experiences of biracial persons. 
While it is often assumed that children of Black/White 
unions will identify themselves as belonging to the Black 
race, there is little or no evidence that they give up their 
European-American heritage all together. It would be 
important to understand how and if a White racial identity 
intertwined with Black identity, and if so, does such a 
scenario cause a degree of internal conflict in biracial 
persons? 
Those who have written about White racial identity 
formation (Carney & Kahn, 1984; Ganter, 1977; Helms, 1990) 
have proposed somewhat similar models in that each describes 
the process Whites move through as they become aware of 
themselves in relation to other racial groups. The most 
clearly delineated of the models of White identity 
development is Helms (1990) six stage paradigm. In her 
model, the racial identities of White persons develop as a 
function of the quality and quantity of their interactions 
with Blacks. It is important to note that this model focuses 
on racial identity, not ethnic identity. Helms (1990) 
acknowledges that White persons may have ethnic identities 
(i.e. Polish-American, Irish-American, Italian-American) 
which distinguishes them from other Whites, though she 
understands racial identity to be a different entity 
altogether. It refers to ones membership in a racial group 
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which allows for certain political and social privileges, 
across ethnicity or culture. In the same way that Black 
racial identity models focus on the commonalities among 
Blacks from different cultural groups, Helms (1990) White 
racial identity model is said to apply to all Whites in this 
country, regardless of specific ethnic allegiances. 
The first stage of Helms' model of White racial 
identity development is called the contact stage. It is 
during the contact stage that Whites have first encounters 
with Blacks, either through direct or vicarious exposure to 
them. Lack of experience with Blacks is likely to cause 
Whites in this stage to expect stereotypical behavior from 
Blacks and to evaluate all of their actions using dominant 
culture criteria. There is no awareness that alternative 
value systems exist or are legitimate. The length of time a 
person remains in the contact stage depends upon the amount 
of actual exposure to the alternative culture. If exposure 
is relatively limited, White persons can remain in contact 
throughout the lifespan. As exposure increases, White 
persons will necessarily witness Blacks experiencing racial 
discrimination. It is this witnessing of discrimination 
which propels persons into the next stage. 
Stage two in Helms' (1990) White racial identity model 
has been deemed disintegration. It is during this second 
stage that Whites develop a conscious and conflicted 
acknowledgment of their special status. Often, such a 
realization of privilege contradicts religious and/or 
political convictions, leaving the privileged person with 
incongruent feelings and beliefs about the world and their 
place in it. 
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It is during Helms (1990) third stage of reintegration 
that Whites bring their discrepant experiences into 
congruence by consciously acknowledging their White 
identities. In doing so, Whites must "buy in" to the 
societal view that they are superior to Blacks, and will 
selectively attend to information which confirms these 
beliefs. This is the only way of making sense of the fact 
that social inequalities exist. Helms (1990) asserts that 
any guilt or anxiety which was experienced while in stage 
two is now transformed into anger and fear towards Blacks. 
Though some Whites are able to remain in stages 1-3 
indefinitely, others are uncomfortable with the superior 
position society has assigned them. As a result, they enter 
stage four, that of pseudo-independence. Stage four involves 
an intellectual acceptance of racial equality, and a wish to 
understand Black/White relationships better. The behaviors 
associated with those in this stage usually focus on 
"helping" Blacks by trying to get them to behave like 
Whites. 
Helms' (1990) stage five, immersion/emersion occurs when 
Whites make a genuine effort to broaden their range of 
experiences with Blacks so that preconceived ideas can be 
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replaced with actual experience. This is also a time when 
Whites attempt to understand themselves in relation to the 
social and political structure that allows for 
misunderstanding between racial groups. Those in stage five 
become less concerned with trying to understand why Blacks 
are so different, and become more concerned about the need 
some Whites have to see themselves as superior. 
The final stage in Helms' (1990) model is that of 
autonomy where Whites have internalized experiences of 
Whiteness in relation to Blacks. Those in the final stage no 
longer have a need to see Blacks as lesser beings, nor do 
they need to feel personal guilt for the social order. 
Awareness of the influences of oppression become more acute, 
as they relate to both the oppressed and the oppressor. 
Others are experienced in a much more individualistic way, 
and there is an openness to learning from those whose 
traditions and backgrounds might be different. 
As stated above, others have proposed similar theories 
of the White racial identification process, though none of 
these additional theories is as thoroughly flushed out as 
Helms model. Carney and Kahn (1984) write about a five stage 
process which appears to be basically accurate, but which 
does not include a step whereby Blacks are denigrated. This 
is also the work in the work of Ganter (1977) who devised a 
three-stage model. Jones (1972) model fails to acknowledge 
that many Whites are able to ignore issues of race entirely 
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by simply segregating themselves and their families. 
What is interesting about Helms model and the models of 
other researchers doing similar work is that the process of 
racial identity formation for Whites is based more on how 
Whites feel about Blacks than on how they feel about others 
in their own racial category. While the main task of Black 
racial identification is to acknowledge and overcome 
limitations imposed by American society, the goal of White 
racial identification is to acknowledge and overcome ones 
privilege and oppressive tendencies. The White racial 
identification models place less emphasis on an expanding 
and evolving appreciation of things and persons associated 
with ''White culture". This is understandable when one 
considers the fact that so much of American culture is based 
on European-American norms and values already, thus negating 
the need to familiarize ourselves with previously lost 
cultural values. 
What this may mean in the lives of biracial persons is 
that they, like their White ancestors and family members, 
may have to come to grips with the fact that they are 
afforded special privileges which their Black counterparts 
are not. By virtue of being fairer skinned, or of having 
other physical features which more closely approximate 
European standards of beauty, they may have greater access 
to valued resources. 
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Biracial Identity Theory 
Two different psychologists have built new models of 
identity development in biracial persons which borrow some 
of the stage concepts from Cross (1971) and Helms (1990). 
Poston's model (1990) lists five interactional stages in the 
developmental process, each one characterized by 
corresponding affective and cognitive experiences. Poston's 
first stage is that of personal identity which is the stage 
most young biracial children are in. During the personal 
identity stage, children are too young to have a very clear 
sense of the meanings of race, and so base their sense of 
self on idiosyncratic personal experiences, like all other 
children. 
Poston's second stage is that of choice of group 
categorization. Poston cites the work of Hall (1980) which 
demonstrates that biracial persons often feel obligated to 
make a choice between their two racial heritages. The 
factors that effect that choice include status differences 
between the two groups (i.e., the ethnicity and influence of 
peers, prominence of those in the home community), social 
support factors (i.e., parental and familial acceptance of 
the interracial union), and personal factors (i.e. physical 
appearance, cultural and political exposure, and individual 
differences). 
Poston's third stage in biracial identity development 
is enmeshment-denial. This stage is characterized by the 
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biracial individual existing as completely "identified" with 
one ethnic group to the exclusion of the other. People in 
this stage are likely to have feelings of guilt and shame 
about their decision, but see it as the only way to be 
accepted by family, peers, and/or the community. Poston 
(1990) states that the enmeshment-denial stage is likely to 
be that experienced by many adolescents and others who 
eventually come to the attention of mental health workers. 
An inability to move beyond this stage could contribute to a 
lifetime of internal conflict around personal allegiances. 
The fourth stage of identity development for biracial 
persons identified by Poston is that of appreciation. It is 
during this stage that individuals begin to consider 
stepping outside of rigid or exclusive self identities. They 
may still identify with only one racial group, but will also 
begin to gather information about the rest of their cultural 
heritage, and no longer feel as compelled to deny their 
multicultural existence. 
It is during Poston's final stage of integration that 
all cultural identities come together. An individual in this 
stage of identity development feels a certain amount of 
comfort in having a racial identity which is complex and 
inclusive. 
The parallels between the Cross and Helms models and 
the Poston model are evident: all see the process as 
happening in a series of stages which occur in a predictable 
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order. Poston has added a bicultural element to his model 
which makes it possible and even preferable for a biracial 
individual to identify with the specialness of both ethnic 
heritages, much in the same way that African-Americans come 
to accept their special minority status. 
In a review of the literature and interpretation of the 
biracial identity process, Root (1990, p. 189) found that 
from a very young age, themes related to" ... race, family, 
acceptance, difference, and isolation ... " are likely to be 
very prominent in biracial individuals. Like Poston, she 
refuses to pathologize the need for biracial persons to 
address these issues consciously and unconsciously. Instead, 
she focuses on the ways in which they can and do make sense 
of their special status. 
Root (1990) proposes that as biracial individuals move 
though the lifespan, they will experience a great deal of 
internal conflict related to the definition of the core 
self. Such conflict can come from the social, political, or 
familial environment of the individual, and may arise out of 
disturbing or surprising experiences similar to events which 
occur in Cross encounter stage or in Helms contact stage. 
When internal conflict is experienced, biracial individuals 
struggle to reassess their self definitions, and may make 
adjustments either in how they present themselves to others 
or in how they think about themselves. Root sees this 
recurring reassessment as a necessary part of the biracial 
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individuals lifetime experience. Furthermore, Root strays 
from all previously discussed theorists by stating that 
there is not a single appropriate racial identification for 
biracial persons, rather there are many ways that each 
individual could define her/himself and still be considered 
healthy. For instance, a biracial person who grows up in a 
racially oppressive area (e.g., the South) will most likely 
be defined by society as belonging to the minority group in 
question. If these individuals have supportive nuclear 
and/or extended families that fully accepts them and 
socializes them to belong to the minority group, the most 
healthy racial designation for the biracial individual is as 
belonging to the minority group. Thus, despite the fact that 
the classification arose out of historically oppressive 
factors, the fact that the individual has a supportive 
family to which they fully belong may override the need to 
"identify" with the White parent. Similarly, if a biracial 
person is raised by both parents in a part of the country 
that has less rigid boundaries around race and status, the 
denial of one side of that person's heritage would be more 
worrisome and might represent internalized oppression, 
especially if the parent being "rejected" is the racial 
minority. 
Root identified four possible racial identity 
resolutions in a biracial population: acceptance of the 
identity society assigns, identification with a single 
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racial group, identification with both racial groups, or 
identification as a new racial group. She feels that 
biracial persons can internalize negative feelings about 
either racial group in their heritage while "identifying" in 
any of the four ways she listed. Similarly, a lack of 
internalized oppression can also be apparent in any of the 
four identifications. The label per se is not what's 
important, rather, the label needs to be understood in the 
context of the individual's experience. 
Both Poston (1990) and Root (1990) focus on the ways in 
which White and Black racial identifications can be 
contained in a single individual's conception of self. There 
has been little research done to date which would inform us 
how dual racial identifications might be correlated with 
greater psychological well-being. However, there is evidence 
that greater psychological health is associated with the 
higher stages of racial identity for Blacks (Parham & Helms, 
1985a, 1985b) and that Whites who have not resolved racial 
identity issues can suffer from distorted views of the world 
(Karp, 1981) and uncomfortable feelings related to an 
inability to bring incongruent experiences into alignment 
(Dennis, 1981). 
In one of the few research projects known to have 
looked at dual cultural identifications, Oetting and 
Beauvais (1990) measured levels of identification with both 
White and American Indian cultures in a sample of American 
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Indian adolescents. That is, subjects were allowed to 
indicate levels of identification with two or more cultures 
independent of eachother This is an especially important 
distinction for the study of the biracial experience. It is 
a different approach from that of other researchers like 
Helms (1990) and Parham and Helms (1981, 1985a, 1985b,) who 
see ethnic identifications as existing along a continuum, 
where one must move away from one identification to approach 
the other. Instead of existing along a line continuum, 
Oetting and Beauvais (1990) see combinations of 
identifications as existing at right angles to eachother. 
The level and quality of one identification no longer 
influences the other, though both come together at some 
fixed point. 
The model proposed by Oetting and Beauvais (1990) is 
congruent with the logic of both Poston (1990) and Root 
(1991) who feel that dual identifications can be positive 
for biracial/bicultural persons. While Poston (1990) focuses 
more on the possible stages of the identification process, 
Oetting and Beauvais (1990) and Root (1991) do not see 
identifications as (necessarily) happening in a predictable, 
stagewise sequence. 
Following the model of Oetting and Beauvais (1990), 
subjects in this study will be asked to indicate dual 
identifications, each independent of the other. While the 
focus of their study was on understanding more about the 
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factors associated with substance use among an American 
Indian population, their findings we~e significant in that 
strong cultural identifications were shown to serve as 
sources of "personal and social strength'' for the 
adolescents they sampled (Oetting & Beauvais, p. 655). Which 
identification was strongest was not as important as the 
fact that an identification existed. 
What is clear from the discussions of Black, White, 
and biracial identity formation is that contextual and 
experiential factors play a very important part in how we 
come to see ourselves as racial beings. Because there 
continue to be legal and social rules which mandate that 
biracial persons be considered Black, it is likely that many 
of those participating in this study will indicate a primary 
identification with other Blacks. Yet, there are also likely 
to be some biracial persons who see themselves primarily as 
White, especially if their physical appearance is more 
European and if they have had little contact with Blacks and 
few race-related experiences. And finally, there will be 
those who wish to be acknowledged for both their White and 
Black heritages. Those most at risk for psychological 
distress would be those with no strong allegiances to either 
group, as they would be left to navigate the world without 
the benefit of cultural rules and norms to fall back on. 
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Parental Similarity and Identification 
Parental identification is the process by which 
children come to perceive themselves as similar in certain 
key attributes to one or both of their parents. This 
similarity refers to a variety of both simple and complex 
attributes, including such things as personality features, 
attitudes, and lifestyle choices. There has been some 
confusion in the field of psychology with regard to the 
distinction between parental and sex-role identification. 
Depending on one's theoretical orientation, the two might be 
fairly synonymous or highly divergent in meaning. Whereas 
sex-role identification refers to the adoption of values and 
behaviors thought to be characteristic of one's gender, 
parental identification refers more to a sense of sameness 
to ones parent or parents as individuals (Lynn, 1969). It 
is this second kind of identification, perceived sameness to 
one's parents as individuals, that is the focus for this 
study. The terms "parental similarity" and "identification" 
will be used interchangeably. 
There is a vast literature on how children come to form 
identifications with parents, and on the significance of 
this process in a child's overall emotional, cognitive, and 
social development. While it is beyond the scope of this 
paper to do a full review of that literature, a summary of 
the main theories will follow. Of special importance is the 
way these theories might be stretched to include the 
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experiences of biracial persons whose unique parentage adds 
a special dimension to the identification process. 
There are three main schools of thought which have 
contributed to the debate around the process of parental 
identification. They are the psychodynamic, social-learning, 
and cognitive-developmental perspectives. Because there is 
virtually no literature on parental identification processes 
in a biracial population, it will be necessary to 
extrapolate from what is written and then to test hypotheses 
about the identification process in this new sample. 
Freud's psychosexual theory of personality development 
gives much importance to the role of the father and mother 
in a child's developing sense of self (Freud, 1959). Though 
identity formation is an ongoing process which occurs 
throughout childhood and into adulthood, Freud's dynamic 
model of parental identification places special significance 
on the resolution of the "phallic stage" of development, 
which usually occurs between the ages of about four and six. 
As with the other psychosexual stages of development, 
the phallic stage is characterized by a concentration of 
psychical and physical energy in a certain area of the body: 
for boys it is the phallus and for girls, the clitoris. This 
concentration of energy opcurs as a result of a child's new 
found sense of physical and interactional mastery that 
occurs as a result of normal development. Erikson (1968) 
called this a time when children are in an "intrusive mode" 
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because they can now intrude upon others and make their 
presence known with their increased curiosity, their almost 
perfect locomotion, their voices and their bodies. In 
addition, it is at this stage that children come to see that 
men can intrude upon women with phalluses. 
Because a child's anatomy plays such a large part in 
the identification process~ Freud's theory is really 
comprised of two different formulations: one for boys and 
one for girls. Both sexes begin with a primary 
identification with the mother because (it is assumed) she 
is the primary caretaker. However, the nature of the 
attachment differs significantly for the two groups. For 
boys, the primary attachment to the mother leads to feelings 
of sexual attraction to her during the phallic stage. Freud 
has deemed this phenomenon the "Oedipus complex" because a 
boy's experiences closely parallel those of the character 
Oedipus in Sophicles' play about the young man who 
unknowingly kills his father and marries his mother. Like 
this character, Freud felt that boys harbor unconscious 
wishes to possess their mothers in the same way that their 
fathers do. At the same time, boys perceive that acting on 
these wishes would bring severe punishment from their 
powerful fathers. The unconscious conflict arises between 
the boy's fear of his father and his love for his mother. It 
is also during this stage that boys come to realize that 
girls do not possess penises as they do. They interpret 
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girls' lack of penises as evidence of castration that must 
have occurred when girls acted on similar sexual feelings 
toward the mother. Thus, the threat boys feel from the 
father is not an empty one. The resolution of the Oedipal 
struggle occurs when boys begin to identify with the father 
in hopes of eventually attracting a woman who is similar to 
the mother. In effect, a boy's identification with the 
father is motivated by a fear of the father's aggression. By 
identifying with the father, the boy acquires the father's 
values and morals, a part of the self which Freud refers to 
as the "superego". 
The process of parental identification for girls is 
less well-delineated by Freud. As with boys, girls' primary 
identification is with the mother. It is during the phallic 
stage that girls come to realize that their mothers have no 
penises. The lack of a phallus is equated with lesser power 
in the family system. Girls also blame their mothers for 
their own anatomical deficiencies, and so, turn to their 
fathers for greater power and worth. Because girls cannot 
hope to physically regain the penises they feel they have 
been deprived of, they try to regain them in a 
representational way by bearing a child by the father. In 
other words, girls wish to have something of the father's by 
being impregnated by him. Of course these are unconscious 
wishes, just as they are for young boys. 
For females the resolution of the "Electra complex" 
42 
occurs when she realizes she cannot have the father and 
simply drops the idea. Because girls do not have the fear of 
castration as a motivating force, the resolution of the 
conflict is not as complete as it is for boys, and she 
continues to identify, to some degree, with both parents 
throughout life. This kind of dual identification is 
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motivated both by a fear of the loss of the mother's love, 
and a wish to possess the father. 
It has been difficult to assess the veracity of the 
psychodynamic model of parental identification because of 
the salience of unconscious ( and therefore, difficult to 
confirm) forces in this model, and because of the age at 
which significant identification experiences and shifts 
occur. However, some research has been done which 
demonstrates that both boys and girls might identify 
primarily with their mothers at a young age. In a project 
done by Hagman (1932), 70 mother/child dyads were 
interviewed, observed and tested. The researchers found that 
the mothers and their children were similar in their fear 
responses; that it, they feared similar things. 
Unfortunately, the researchers did not compare children's 
responses to fathers' fears, thus there is no way to know if 
fathers were any different in this regard. Furthermore, the 
similarity in fears for mothers and children may have been a 
reflection of learning as much as it could have represented 
"identification". 
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A somewhat similar study (Adams & Saranson, 1963) 
compared anxiety scores of male and female high school 
students to anxiety scores of their mother and fathers. They 
found that mothers and their children were similar, 
regardless of the gender of the child, whereas fathers' 
scores were not significantly similar to scores of children 
of either sex. The results of this study suggest that 
certain personality characteristics of the mother might be 
internalized by both male and female children. However, it 
does not comment on how children perceive themselves to be 
similar to or dissimilar from their parents. 
While Freud and other psychodynamic theorists did write 
about the importance of race in individuals' developing 
psyches, they did not comment on the interface of race and 
parental/gender identity. It could be argued that 
identification with a same sex parent would naturally 
include identification with that parent's racial group. 
Teicher (1968) and Gibbs (1987) have asserted that biracial 
children and adolescents have greater difficulty forming 
cohesive identities when same-sex parents have dramatically 
different racial characteristics. 
The second approach to understanding parental 
identification is with the social-learning perspective 
(Mischel, 1966; Bandura & Walters, 1963). The focus of 
social-learning theorists has been primarily on sex-role 
identification as opposed to parental identification because 
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proponents of this theory feel words like "identification" 
simply cloud the discussion of how children acquire sex-type 
behaviors, generalize from these experiences, and then 
perform them in ways that mirror behaviors of parents. 
The degree to which a child adopts a model's behavior 
is a function of the rewards he receives and the rewards he 
sees the model receiving. Some of the models children learn 
from are real models, like parents, while others are more 
symbolic, like media figures. Although this perspective 
stresses the importance of behaviors as markers of learning, 
they do not limit the scope of identifications to observable 
actions. Rather, children can be expected to learn 
attitudes, defense styles, and personal preferences and 
dislikes as well. 
Social-learning theory does not make a distinction 
between acquisition processes for males and females. The 
same principles of learning are in effect, regardless of the 
gender of the learner. However, this perspective does take 
into account the differential power males and females are 
afforded in this culture. In a traditional American 
household, fathers generally have more power with regard to 
the control of resources and authority in decision making. 
As such, it is likely that both male and female children 
will want to "identify" with him to a certain degree. As 
proof for their assertion, they use the fact that females 
frequently exhibit behaviors that are considered to be 
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"male" whereas strict social rules prohibit males from 
behaving in ways that could be considered feminine (i.e. 
females work outside the home frequently and wear clothes 
similar to those of men whereas there is much more stigma 
associated with males doing chores like cooking and cleaning 
and one would be hard pressed to find a male who wore a 
dress to work). Mischel (1966) is in direct contradiction to 
those in the cognitive-developmental camp (whose views will 
be presented following this section) when he states that 
children do not have fixed sex-role identities which are 
unchanging. Rather, children exhibit behaviors, attitudes, 
and preferences considered appropriate to both gender groups 
and are then differentially rewarded or punished for them. 
There is some evidence that children do, in fact, 
imitate the parent with more perceived social power, 
regardless of gender (Bandura, Ross & Ross, 1963; McDonald, 
1977; McDonald, 1980). The social-learning perspective 
differs from psychodynamic theory in its assertion that male 
and female children are likely to exhibit outward signs of 
identification to their fathers, who wield more power than 
mothers and are thus a natural choice of role model for all 
children, despite children's early caretaking experiences 
with their mothers. 
When applying the social-learning perspective to 
biracial persons, it follows that parental identifications 
would occur as in any other group. That is, children would 
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take on the behaviors, attitudes, etc. of parents as a 
function of the rewards and punishments they received for 
such identifications. Thus, more identifications to fathers 
would be expected as men continue to yield more social, 
political, and work-related power in our culture. 
The final group of writings on parental identification 
come from the cognitive-developmental perspective and are 
best represented by the writings of Kohlberg (1966) who 
understands the identification process as unfolding 
alongside a child's cognitive capabilities. He notes that 
children around the world develop the ability to make sex-
role distinctions and parental alliances at similar times in 
childhood, thus suggesting that their ability to do so is at 
least in part a function of maturation. Kohlberg (1966) 
notes that while children are able to make distinctions 
between genders by about the age of three, it is not until 
age four or five that children begin to imitate and identify 
with basic gender values. This occurs because children 
develop the cognitive ability to make distinctions between 
groups before they actually perceive of conceptual 
similarity between themselves and others in their gender 
group. 
The cognitive-developmental model of parental 
identification applies primarily to males, as investigations 
into the theory have primarily used boys as subjects. 
Kohlberg (1966) strays from the social learning perspective 
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when he points out that in his investigations, boys' 
identifications exceed what would be expected from mere 
learning. For instance, he states that general traits, 
attitudes, and values are imitated rather that specific 
acts. Furthermore, modeled behavior is maintained 
independently of social rewards. Cognitive theorists argue 
that children form a conceptual package of the imitated 
parent which represents the whole personality of the role 
model, not his specific behaviors. The more a child 
perceives himself as similar to his father, the more he will 
seek to imitate him in action, manner, and personality. 
In the cognitive perspective, a close relationship 
exists between a child's sex-role attitud.es and attitudes of 
identification with the same-sex parent. Although both girls 
and boys begin with an early identification with the mother 
(because of her proximity and care-taking responsibilities), 
this identification shifts for boys as soon as they begin to 
understand group differences and see themselves as similar 
to other males. 
The imitation that boys undergo does not require a 
prior relationship of nurturance or dependency. However, if 
modeling tendencies develop, Kohlberg argues that a degree 
of emotional attachment usually follows. The child's desire 
to model his father often leads to a desire to be near the 
father, who is then used to provide the boy with feedback 
about the appropriateness of his behaviors. Those in the 
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cognitive school also acknowledge the importance of power 
and prestige in the choices children make about 
identifications. The recognition of power differences 
between mother and father are higher order realizations, and 
require a cognitive sophistication that does not occur until 
sometime around age eight. When boys begin to realize that 
males are afforded more privileges in this culture, this 
serves to reinforce the male role and a boy's identification 
to his father, who presumably holds a position of authority 
in the household. As boys progress through childhood, their 
cognitions become increasingly sophisticated in many ways, 
which allows their identifications to become more specific 
and less stereotypical. 
In a review of research on cognition and parental 
identification in females, Lynn (1969) found support for the 
hypotheses that girls are more likely to identify with their 
mothers as individuals, rather than with the stereotype of 
what it means to be "female". Unlike boys, girls do not have 
to make a cognitive shift from the initial identification 
with their primary caregiver. In this respect, the 
cognitive-developmental approach to parental identification 
is similar to psychodynamic theory. The application of the 
cognitive model to females is significant in what it means 
about girls' continuing cognitive development. Lynn (1969) 
and Kohlberg (1966) argue that because girls do not have to 
make an identification shift, they continue to focus more on 
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the particulars of individuals and situations, and are less 
capable of abstraction and field-independent thinking. 
Consequently, females have less rigid notions of what it 
means to be female and may actually "identify" with traits 
related to both parents. Boys, on the other hand, are likely 
to surpass females in problem-solving capabilities and to 
have a greater need to internalize definitive moral rules 
and standards. 
Of course, all of these generalizations hinge on the 
notion that children come from traditional families where 
fathers work outside of the home and take a small role in 
child care, while mothers spend a great deal of time with 
the children and do not receive a salary for their 
"homemaking". 
Applying the cognitive-developmental model to biracial 
persons raises interesting questions. It has been documented 
that children are able to make distinctions between ethnic 
groups at about the same time they are able to make 
distinctions about gender (Aboud, 1987). The questions then 
are, how do biracial children come to label themselves as 
belonging to a racial group, and what are the cognitive 
strategies they use to make such a distinction? 
As stated above, it has been assumed that children 
whose same-sex parent does not physically resemble them 
might have more difficulty with self identity than others. 
An assumption inherent to this suggestion is that physical 
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features are the most important factors in similarity 
between parent and child. In an very interesting study 
conducted by Aboud (1977) this assumption was challenged. 
The researcher asked White research subjects to identify 
persons in pictures who were most similar to them, and then 
to delineate the bases for their decisions. Whom subjects 
chose as similar to themselves depended on inferred 
behavior, appearance, ethnic label, and language (in this 
order). Thus, similarity in physical features is only one of 
the factors persons use to judge sameness and difference, 
but may not be the most salient. 
With this in mind, it is easy to see how biracial 
children's parental identifications might be more complex 
than originally expected. One could argue that the process 
of identify formation for biracials might resemble that of 
most females, who, according to the cognitive-developmental 
theory, make identifications to particular individuals more 
so than to sex-roles or to stereotypical notions of a 
particular gender or racial group. 
While all three theories have contributions to make to 
the understanding of parental identification in biracial 
persons, it is the cognitive-developmental approach which 
will serve as the primary back-drop for this study. In some 
ways, it is impossible to separate parental and racial 
identification, as it is easy to see how they might be 
intertwined and overlapping in this population. The 
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cognitive-developmental approach acknowledges the importance 
of the ability by children to understand the concept of 
categorization when defining the self. It is suggested here 
that while biracial persons may label themselves as 
belonging to one of the racial groups of their parents, they 
will identify with both parents to some degree, just as 
female children of all races are said to see similarities 
between themselves and both mother and father, while still 
remaining essentially ''female". As for psychological well-
being, it is suggested that the greatest psychological 
health will be associated with identifications to both 
parents or with a strong identification to one of them. A 
lack of identification to either parent m~y leave a biracial 
person unable to move onto self definition, as parental 
identifications often form the foundation adolescents add 




This chapter discusses the way this study was carried 
out. The first part of the discussion focuses on the 
population studied and methods for obtaining subjects. 
Following this is a delineation of the measures which were 
used for gathering the data. The final part of this section 
focuses on data collection procedures and the research 
design itself. 
Subjects 
Subjects were primarily solicited from several 
interracial family support organizations throughout the 
country. A list of 40 such organizations was forwarded to 
this researcher from one group's leader. While most are 
state-wide organizations, one is national in its membership. 
The presidents of each organization were contacted by mail 
(see Appendix A for a copy of the letter sent) in an effort 
to enlist their support in obtaining subjects for the study. 
Organization presidents were asked to indicate willingness 
to distribute questionnaires at upcoming meetings, and the 
criteria for participation were delineated. Leaders were 
also asked to indicate the number of questionnaires to be 
sent by estimating the number of group participants who meet 
the study criteria. 
The criteria for study participation are as follows: 
1) Subjects must have one African-American parent and one 
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European-American parent. 
2) Subjects must be eighteen (18) years of age or older. 
It was hoped that a total of 60 subjects would be 
included in this study, with as even a distribution as 
possible between men and women. Those who volunteered for 
the study were also asked if they knew of anyone else who 
might meet the criteria and be willing to participate. This 
constituted a "snowball" sample of sorts. It is recognized 
that this is not the most methodologically sound way of 
selecting subjects, however, the uniqueness of the 
participation criteria made it necessary to proceed in this 
way. 
In addition to garnering subjects through support 
organizations and by word of mouth, advertisements for 
participants were placed in two magazines (New People and 
Interrace) which specifically cater to multiracial persons. 
Readers were asked to call or write the researcher if they 
met the criteria and were willing to learn more about the 
project. 
Instrumentation 
Once leaders indicated willingness to participate, 
packets of information and test measures were sent to them 
in time for upcoming meetings, which took place between the 
months of September, 1992 and January, 1993. Each of the 
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packets included: 
1) an introductory letter containing a brief abstract of the 
project and information on how to contact the researcher 
with questions 
2) a demographic information sheet 
3) the Racial Identity Measure 
4) the Parental Similarity Measure 
5) the Affect Balance Scale 
6) an "Experiences Sheet" that asks subjects to talk about 
their experiences as biracial persons. 
Measures 
1) Introductory Letter 
The introductory letters contained in the questionnaire 
packets were meant to introduce subjects to the project, and 
to provide them with information on how to contact the 
researcher in the event of questions. This letter also 
serves as a form of Informed Consent, as subjects are asked 
to keep the letter itself for future reference. This way, 
the researcher's address and phone number were readily handy 
throughout the duration of the data collection phase. The 
phone number listed in the letter is that of the 
researcher's office phone, where an answering machine was 
available to take calls even when the researcher was not 
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present. In addition to the introductory letters in each of 
the individual questionnaire packets, separate introductory 
letters were sent to each of the group leaders who agreed to 
distribute packets at group meetings. These letters are much 
like the others, but also include directions for 
distribution. See Appendices Band C for reproductions of 
individual and leader letters, respectively. 
2) Demographic Information Sheet 
The Demographic Sheet asks a series of standard 
questions about subjects age, marital status, place of 
residence, intactness of family of origin, education, 
occupation, etc. There are also a series of questions 
specific to the biracial experience, including race of both 
biological parents, subjects' living arrangements while 
growing up, closeness to extended family, and racial make-up 
of current place of residence. See Appendix D for a 
reproduction of the Demographic Information Sheet. 
3) Racial Identity Scale 
Black, White, and dual racial identifications were 
assessed with a measure established for this study and 
dubbed the Racial Identity Scale. Oetting, Beauvais and 
Edwards (1988) report having used a very similar measure in 
over a dozen different studies conducted over the past ten 
years involving different groups of minority youth. The 
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measure for this study consists of eight items, half of 
which are worded to tap identification with a White 
(European-American) identity and half of which are worded to 
assess Black (African-American) racial identification. 
Subjects were asked to indicate levels of agreement to the 
eight statements on the measure by using a 4-point likert 
scale. Item responses range from 4 (a lot) to 1 (not at 
all). See Appendix E for a reproduction of the measure. 
Oetting, Beauvais and Edwards (1988) report internal 
consistency reliability coefficients in the high .80's for 
each of the studies they conducted. While the original 
measure consisted only of items asking about individual 
identifications and excluded subjects's perceptions of 
family identifications, these researchers found that the 
addition of the "family'' items increased the reliability 
considerably. However, they also caution that the use of the 
family items may not be as salient for adults as they are 
for the youth they studied. It was decided to include the 
family items here despite the caution of earlier researchers 
because of a desire to gather information about how biracial 
persons see their racial identifications in relation to 
those in their families. Oetting, Beauvais & Edwards (1988) 
have also provided information on the validity of the 
measure by demonstrating how racial identification scores 
correlate with other indicators of cultural identification. 
These other indicators include friendship choices, 
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participation in culture-linked activities, and language and 
religious preferences. Both concurrent and discriminant 
validity were demonstrated by positive correlations between 
high scores on this measure of racial identification and 
items known to be associated to identification with a 
certain culture, and low or no correlations between low 
identification scores and those same cultural indicators. 
4) Affect Balance Scale (ABS} 
Psychological well-being was assessed with the Affect 
Balance Scale (ABS} as developed by Bradburn (1969). The ABS 
contains ten feeling-state items for which subjects provide 
"yes" or "no" answers. See Appendix F for scale 
reproduction. Half of the items tap positive feelings about 
subjective happiness and satisfaction with life in general, 
the other half pull similarly for negative affect. Item 
endorsements indicating negative affect are· scored with a 
"0", whereas items indicating positive affect are scored 
with a "l". Thus, subjects can have scores ranging anywhere 
from Oto 10. Any score above five is considered to be an 
indication of overall well-being. 
The model asserts that well-being is best understood as 
a predominance of positive affect over negative affect, not 
as exclusively happy feelings. Bradburn (1969) and his team 
of researchers devised the scale as part of a larger project 
which surveyed persons living in fourteen different sites 
throughout the U.S. A total sample size of 5878 included 
persons in both urban and rural areas. Subjects also came 
from a cross-section of socioeconomic and racial 
backgrounds. 
Bradburn (1969) reports that test-retest reliability 
scores for individual items range from .97 to .86. An 
overall reliability coefficient for the ABS is reported to 
be .76. All reliability scores were obtained using a three 
day interval between the first and second testings. No 
information is available on reliability coefficients using 
longer interval periods. 
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The validity of the ABS has been evaluated in several 
domains (Bradburn, 1969). The first of these, content 
validity, has to do with the representativeness of the items 
on the ABS to measure psychological well-being. Bradburn's 
(1969) definition of "psychological well-being" has to do 
with subjective feelings related to life experiences, not 
with the experiences themselves. Thus, the content of 
subjects' lives are less important than the affective tone 
which accompanies them. With this in mind, the items which 
comprise the ABS are felt to be good representatives (on 
face value) of the property being measures (Bradburn, 1969). 
Also, positive affect items were intercorrelated with 
eachother, as were negative affect items (Bradburn, 1969). 
Furthermore, the two item clusters (positive and negative) 
were negatively correlated with eachother, thus suggesting 
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that the two groups of items were tapping into qualitatively 
different feeling states. 
Criterion validity was assessed by comparing scores on 
the ABS with scores on other measures used in Bradburn's 
(1969) study. Negative affect scale scores were positively 
correlated with the Worry Index, Negative Breakdown, Anxiety 
Index, and Physical Symptoms, all of which were indicators 
of psychological ill-health. Zero correlations existed 
between these indices and a predominance of positive affect. 
On the other hand, positive affect scale scores were 
associated with Social Participation and Novelty, both of 
which were thought to be indicators of psychological well-
being. A zero correlation existed between a predominance of 
negative affect and Social Participation and Novelty. 
Though psychological well-being is an extremely 
difficult construct to define and measure (Keyser & 
Sweetland, 1985), the ABS does a sufficient job. The 
diversity of the norming population and the reliability and 
validity data make it an appropriate measure for this study. 
6) Parental Similarity 
Parental Identification was assessed by using two of 
the subscales from the Sixteen Personality Factor 
Questionnaire (16 PF). Subjects were presented with a series 
of questions and asked to indicate their responses by 
choosing one of three forced-choice answers. The two scales 
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together are made up of 22 questions 1 which subjects were 
asked to respond to three times. The first time, they 
answered the questions for themselves. The second time, they 
were required to respond to the questions as if their 
mothers were answering. This process was then repeated as if 
fathers were respondents. When all three sets of scores 
were obtained, subjects' own responses were compared to 
the responses they provided for mother and father. The goal 
was to get a measure of perceived sameness or difference in 
personality traits with father and mother. See Appendix G 
for scale reproduction. 
The 16 PF was chosen for measuring parental 
identification because of its focus on the subject's 
projective view of the self. While it was originally hoped 
that the entire measure could be used in this study, it is 
felt that its administration time (at least 30 minutes) 
would hinder subjects' participation. Thus two subscales 
were chosen to be used independently of the rest of the 
measure. Factor C consists of twelve items which assess 
1 The two original scales from the 16PF were comprised of 23 
items, but due to clerical error, only two were included in the 
parental similarity measure. The missing item was from Factor C. 
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"emotional stability''. Subjects' answers place them along a 
continuum which ranges from emotionally unstable to easily 
upset and changeable to emotionally mature, calm and patient 
(Cattell, Eber & Tatsuoka, 1970). This factor was chosen 
because of its emphasis on emotional coping styles. Factor 
Ql consists of ten items which assess ''radicalism". The 
dichotomy possessed in this subscale is one of having a 
respect for traditional ideas and values vs. having a more 
liberal, nonconformist approach to life (Cattell, Eber & 
Tatsuoka, 1970). Factor Ql taps into subjects' lifestyle 
attitudes, choices, and values. These two subscales were 
chosen because of their ability to assess both internal 
coping styles (Factor C) and external lifestyle preferences 
(Factor Ql). While there are currently five different forms 
of the 16 PF in publication, the questions used in this 
study come from Form A, which, in its totality, contains 187 
items. Wholeben (1985) reports that the subscales contained 
in Form A of the 16PF have been shown to have construct 
validity as demonstrated by correlation coefficients above 
.70 for the items loading on the factors contained in the 
scale. Reliability of the two subscales has been evaluated 
with the test-retest method of analysis, producing 
reliability coefficients of .80 or higher when the time 
interval between testings has been from one to several days 
(Wholeben, 1985). 
In the present study the 16 PF was not being used in 
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its usual sense. That is, no comparisons will be made 
between subjects' scores and those of the norm. What will 
take place is a comparison between ratings of subjects for 
self and for both parents. This overall method of measuring 
"parental identification" is not new, though there are no 
known examples in the literature of researchers using some 
of the subscales from the 16 PF. A similar method was 
undertaken by Stephens and Day (1979) in their study on sex-
role and parental identification differences in intact and 
divorced families where subjects were asked to match 
adjectives to concepts such as "self", "mother" and 
"father". Identification scores were then obtained by 
comparing daughters' ratings of self with.the ratings of 
their parents. 
Gray and Klaus (1956) measured identification by having 
subjects complete items contained in the Study of Values, 
and then asked them to go back and answer the same questions 
as if their fathers, then their mothers were answering. 
Chang and Block (1960) approached the task slightly 
differently by having subjects indicate the attributes of 
their ideal selves on an adjective checklist, then compared 
these responses to subjects' characterizations of their 
mothers and fathers using the same checklists. Heilbrun 
(1965) had subjects complete a 300-item checklist, with each 
of the items loading on one of 15 personality factors. 
Subjects then went back and indicated which of the 15 
personality traits best applied to their mothers and 
fathers. 
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While the specifics of obtaining subjects' perceptions 
of sameness and difference from parents have been altered 
slightly in the published research to date, it is clear that 
a precedent exists for measuring identification in the 
manner proposed. 
7) Experiences Sheet 
The final measure in the questionnaire packets is the 
Experiences Sheet which asks subjects to comment on some of 
their experiences as biracial persons. Some of the items ask 
subjects to comment on how they see themselves racially, how 
being biracial has effected them in positive and negative 
ways, and how they feel they resemble their parents in 
appearance. Other questions are more focused on how subjects 
imagine others' views of them. All questions are asked in an 
open-ended format, and subjects are encouraged to write as 
little or as much as they like. See Appendix H for a 
reproduction of the Experiences Sheet. 
It is through the questions on the Experiences Sheet 
that information was be gathered on the more subjective, 
qualitative experiences of this group. This information also 
allowed the researcher to consider the hypotheses put forth 
by others who have written about biracial experiences of 
identity formation. While the quantitative measures get at 
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which identifications are made, the Experiences Sheet 
elicited information about the process involved. For 
instance, subjects were asked to describe how their feelings 
about being biracial may have changed over the years, and to 
describe their earliest memory of an experience that made 
them aware of their unique heritages. Subjects' responses to 
these questions allow some discussion of Root's (1990) and 
Poston's (1990) hypotheses that racial identifications 
unfold in a stagewise fashion. While the Experiences Sheet 
was not designed to test a stagewise model completely, it 
can point the researcher in the right direction for further 
research. Furthermore, the Experiences Sheet allows subjects 
to indicate "identifications'' with a full range of racial 
categorizations, in addition to "Black" or "White''. It has 
been proposed by Root (1990) that these alternative 
identifications are yet another way that biracial persons 
might choose to resolve identity status, and it is important 
that such a notion be tested. 
RESULTS 
This section begins with a brief description of the 
subject pool by providing general information on the 
demographic characteristics of those who participated. 
Following this are analyses of the two main hypotheses and 
the four research questions posed in earlier chapters. 
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As stated in the Methods section, the primary means of 
obtaining subjects was through multicultural support 
organizations and magazine advertisements specifically 
targeted to reach biracial persons. A list of 40 support 
organizations throughout the U.S. was made available to the 
researcher, and each organization leader was contacted 
through the mail in an attempt to enlist her/his help in 
obtaining subjects. Of the 40 organizations contacted, 13 
agreed to distribute questionnaires to their members at an 
upcoming meeting and indicated how many questionnaires 
should be sent. An additional 5 organizations replied to the 
initial inquiry by saying that they did not have any members 
who met the criteria for the project, and so would be unable 
to provide assistance. Another 5 of the organizations had 
moved recently and left no forwarding address, thus their 
introductory letters were returned unopened. Seventeen of 
the organizations never responded. 
Approximately 300 questionnaires (total) were sent to 
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those 13 organizations who indicated a willingness to hand 
out packets. The exact number actually given to potential 
participants is unknown, though several group leaders 
contacted the researcher after the data collection phase had 
ended to ask what to do with left-over packets. 
In addition to the subjects contacted through support 
organizations, another 13 people read the request for 
research participants in magazine advertisements, and 
contacted the researcher directly to have packets mailed to 
them. Some of those who read the advertisement for subjects 
also made requests that additional questionnaire packets be 
sent to them for disbursement to friends and/or family 
members. Several other potential participants (approx. 20 
persons) were friends or acquaintances of the researcher or 
of someone who knew the researcher, and were sent 
questionnaires directly to their homes. Because the exact 
number of questionnaires handed out is not known, it is 
impossible to provide response rate statistics. 
Description of the Subject Pool 
A total of 65 subjects completed and mailed back 
questionnaire packets. Of the 65, three subjects did not 
meet the participation criteria with regard to the ethnicity 
of their parents. While all three were biracial adults, they 
each had one Asian parent and one White parent, and so were 
dropped from the study. Of the remaining 62 cases, three 
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respondents were under the age of 18. While the original 
plan was to include only those 18 or older, a decision was 
made to include these participants in the overall analyses. 
This decision was based on the fact that these younger 
participants could be considered very much like their 
eighteen year old peers with regard to developmental phase 
and current life circumstances. Two of the subjects were 
sixteen at the time the questionnaires were completed, and 
the third was seventeen. 
Of the 62 who responded, the majority heard about the 
research project through a friend, acquaintance, or family 
member (47%). The next largest response group were those who 
picked up questionnaires while at support. group meetings 
(40%), followed by those who responded to magazine 
advertisements (13%). The breakdown of response patterns 
demonstrates an important feature of doing research in a 
"community" of biracial persons. While many people did, in 
fact, hear about the project at a support group meeting, an 
even greater number of those who responded obtained their 
questionnaires from a third person who heard about the 
project and thought they might want to participate. Extra 
packets were available at support group meetings, and it is 
likely that many of the "word-of-mouth" participants were 
indirectly effected by the existence of such groups. It is 
also clear that, at least in this sample, personal contact 
was a very important motivating factor in participants' 
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decision to complete and return questionnaires. 
Perhaps one of the most striking features of the 
subject pool is the fact that the majority of the 
respondents were women. Forty-six of the sixty-two 
participants (or 74%) were female, whereas only sixteen (or 
26%) were male. In addition, the majority of the subjects 
reported having White mothers and Black fathers (84%), with 
very few indicating the reverse (16%). In addition, only 28 
of the 62 respondents were from intact families (families 
where both biological mother and father were present in the 
home throughout the subject's childhood). The potential 
impact of these factors on the research findings will be 
discussed in the following chapter. 
For the most part, these subjects were relatively young 
and well-educated. Only 3 of the 62 participants were over 
the age of forty, and everyone who was old enough to have 
graduated from high school had done so. A full 61% indicated 
that they had obtained a two-year, four-year, or advanced 
(masters or doctoral level) college degree. As for subjects' 
occupations, the largest group of respondents who provided 
this information indicated that they held positions which 
could be classified as professional (37%). The next largest 
occupational category was for students, who made up 32% of 
the response pool. Another 15% held jobs that were 
considered semi-professional, 5% did skilled labor, only 2% 
did unskilled labor, and 6% were unemployed. 
There was a noticeable pattern with regard to the 
geographical residence of respondents, with most of them 
living in either the West or Midwest (43% and 21%, 
respectively). This may have been due at least in part to 
the fact that the cities of Chicago, Los Angeles, and San 
Francisco are home to the largest multiracial support 
groups, thus suggesting greater tolerance for being in or 
from a multiracial family in these areas. 
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Before any of the hypotheses or research questions were 
evaluated, statistical scaling was performed on the six 
quantitative measures (Black racial identification, White 
racial identification, dual racial identification, 
similarity to mother, similarity to father, dual parental 
similarity, and well-being) in order to determine 
coefficient alpha, a measure of internal consistency and 
reliability. This procedure allowed an item by item 
analysis of scale reliability, and made it possible to 
determine which items, if any, should be excluded from the 
analyses. It was determined that internal consistencies were 
maximized by leaving all items in each of the scales. 
Because many subjects did not complete all 
questionnaire items, statistical procedures could not be 
performed on all scales for all 62 subjects. Thus, 
individual sample sizes for some of the main variables are 
listed alongside statistical values in several of the tables 
which follow. 
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Scale Scoring Procedures 
1) Black racial identification scores were obtained by 
summing the items scores for questions #1-4 on the Racial 
Identity Scale. Individual item score values were obtained 
from a likert scale where subjects indicated agreement or 
disagreement with the four questions posed. They ranged from 
"1 (for a response of 'not at all') to "4" (for a response 
of 'very much'). Thus, subjects could obtain an overall 
score of 4-16, with higher scores indicating greater Black 
racial identification. 
2) White racial identification scores were obtained by 
summing item values from questions #5-8 on the Racial 
Identification Scale. The range of responses was exactly as 
they were for Black racial identification. Higher scores 
indicate greater White racial identification. 
3) Dual racial identification scores were obtained by 
summing all item scores for the Racial Identity Scale. Thus, 
total scale scores ranged from 8-32, with overall ra·cial 
identification increasing as scores get larger. 
4) Similarity to mother scores were obtained by computing 
individual correlation coefficients for subject and mother 
scores on the 16PF. The coefficients obtained indicate the 
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degree to which subject and mother scores are similar. 
Pearson R values range from +1 to -1. Because analyses 
cannot be performed on negative values in this statistical 
package, negative coefficients needed to be converted to 
positive values. This was done by adding a constant of +1 to 
all coefficients. Thus, final similarity to mother scores 
range from .001 to 2. 
5) Similarity to father scores were obtained in the same 
manner as similarity to mother scores. Correlation 
coefficients between subject and father scores were computed 
and entered as data points for further analyses. 
6) Dual parental similarity scores were obtained by summing 
identification to mother and father scores. 
7) Well-being scores were obtained by summing all item 
values of the Affect Balance Scale. Items indicating 
positive affect were given a score of 1, and items 
indicating negative affect were given a score of 0. Total 
scale values can range from 0-10. A score of 5 indicates 
that the respondent experienced equal amounts of positive 
and negative affect. Any score below five indicates that 
negative affect is more predominant; any score above five 
indicates that positive affect is predominant. 
Evaluation of Hypothesis i 
Hypothesis I: Psychological well-being will be correlated 
with degree of Black racial identification, White racial 
identification, or both added together. 
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Hypothesis I was tested by generating Pearson R 
correlation coefficients between the variables of well-
being, Black racial ident~fication, White racial 
identification, and dual racial identification. Because the 
sample was somewhat special with regard to the number of 
women and those from non-intact families who participated, 
analyses were further broken down by these factors in an 
effort to ferret out any identification pattern differences 
which might have been hidden in the larger sample. The 
correlation matrix is reproduced in Table I. 
Table I : Correlations coefficients for well-being 




White ID 52 .01 
Black ID 50 .53** 
Dual ID 50 .41** 
Females only 
White ID 36 -. 08 
Black ID 36 .53** 
Dual ID 36 .31** 
Males only 
White ID 16 .08 
Black ID 14 .61* 
Dual ID 14 .62* 
Intact families 
White ID 23 .02 
Black ID 23 .41* 
Dual ID 23 .34* 
Non-intact families 
White ID 29 -.03 
Black ID 29 .61** 
Dual ID 27 .45 
**=p< . 01, *=p< .05 
These correlations demonstrate that only part of 
Hypothesis I was confirmed. A correlational relationship 
exists between Black racial identification and well-being, 
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as it does between dual-racial identification and well-
being. A close look at the dual identification scores, 
however, indicates that they are heavily influenced by Black 
ID scores. In fact, if Black ID scores were partialled out 
from dual ID scores, the correlation between dual ID and 
well-being would cease to exist. In addition, no 
correlational relationship was demonstrated between White 
racial identification and well-being. 
The pattern of correlation between Black identification 
and well-being stood up even when subjects were divided by 
gender and intactness of family. It should be noted, 
however, that for females and those from non-intact 
families, the relationship between well-being and Black 
identification was even stronger than for those from other 
groups. 
Evaluation of Hypothesis II 
Hypothesis II: Psychological well-being will be correlated 
with degree of similarity to mother, similarity to father, 
or both added together. 
Hypothesis II was tested by generating a set of Pearson 
R correlation coefficients for the variables identified. See 
Table II for reproduction of these values. 
Table II: Correlation coefficients for well-being with 
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Hypothesis II was not confirmed. There was no 
correlational relationship between well-being and similarity 
to mother, similarity to father, or dual parental 
similarity. As with Hypothesis I, analyses for Hypothesis 
II were done separately for males and females, and for those 
from intact and non-intact homes, though no differences were 
noted between groups. 
Evaluation of Research Question #1 
Question #1: Does the racial identification process happen 
in a stagewise, linear fashion? And if it does, what is the 
nature of the steps involved? 
As there were no quantitative measures included in the 
questionnaire packet designed to address this question, the 
answer could only be obtained by looking at the qualitative 
data. The final item on the Experiences Sheet asked subjects 
to discuss the ways in which their feelings about being 
biracial have changed over their lifetimes. Of the 62 
respondents, 43 (or 61%) gave responses which indicate that 
their feelings about being biracial have, in fact, changed 
at some point or points during their lifetimes. Eighteen of 
the subjects stated that their feelings had remained 
constant, and one subject did not provide an answer for this 
question. 
Among the 43 responses that indicated change, several 
key themes emerged. One of the most predominant themes 
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supports the idea of a stagewise identification process 
ending in a biracial or multiracial identity. Several people 
gave responses similar to this one which came from a female 
college student living in southern California: 
When I was a small child I didn't pay that close 
attention to what I was-I had the idea that I was 
biracial, but didn't really understand the complexities 
of the concept. I saw myself in terms of crayons, and 
my color was peach. In elementary school, I saw myself 
as being 'black by popular demand'. I was told that I 
was black by other black children, and I accepted it to 
an extent, although I still understood that I was the 
product of both a white and a black person. Junior high 
was hell. I decided that I wanted to be white and 
everything else was bad. That extended to high school 
in a smaller degree, but I was growing more accepting 
of my black heritage as time passed. And then while in 
my later years of high school (11th grade) I was 
falling somewhere in between. Now as a college freshman 
I accept that I am both black and white, and to only 
accept one would not be accepting all of who I am. 
(emphasis in original) 
This young woman describes moving through four 
identifiable stages, the first being a lack of complete 
awareness with regard to racial issues. She then feels she 
became identified by others as Black, and as a result, saw 
herself that way. This stage was followed by a period of 
wanting to be more White identified, and finally she moved 
toward embracing a more biracial self image. 
While the stages described above were part of the life 
experience of many of the respondents, still others came to 
a biracial identity seemingly without ever having strong 
exclusive identifications with either group. A second theme 
was identified among these subjects. 
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[I] didn't think about [being biracial] ... through 
college. In any case, not a huge priority. In 
graduate school [I] was exposed to extensive 
sexism and racism, and that was the beginning of 
my becoming a militant biracial ... I think I 
didn't want to totally identify with 
either race and on the other hand, I feel 
strongly [identified] with both. Or as a 
combination of both because I strongly 
believe biracials have experiences unique 
their biracial heritage. 
This statement was made by a 26 year old attorney 
living in Chicago who later explained to the researcher in 
greater detail her use of the term "militant biracial". She 
acknowledged that biracial persons are often asked to align 
themselves with one or the other racial group, and feels 
that such a request is inherently harmful. She calls herself 
a "militant biracial" because she is unswerving in her 
efforts to force others to acknowledge her dual racial 
parentage. Anything else would not only be untruthful, it 
would also keep her from being all of who she is. The 
responses of this subject were not entirely unique, as many 
of the respondents indicated that they arrived at a multi-
ethnic definition of self without having been exclusively 
White or Black identified in the past. 
A third group of subjects gave responses which 
indicated that changes in their feelings about being 
biracial have resulted in their taking on more exclusive 
identities at present. A 31 year old service representative 
from southern California writes: 
I've become more aware of my African-
American heritage and have done a lot of 
reading on my culture. I still can't deny my 
[white] mother's blood, but I feel more in 
tune with the Black culture. Of course my 
skin color has a lot to do with it and the 
company I keep. But I'm definitely changing 
things-the way I dress, talk, everything-and 
its more comfortable than sitting on a 
fence. 
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Other information contained in this person's 
questionnaire indicated that she has had many experiences of 
being on the outside of both racial groups in the past, and 
for the first time is "trying on" a more Black identity in 
hopes that she will find a niche. While there is no way of 
knowing for certain that her current foray into Black 
culture and lifestyle represents the only ."stage" movement 
she has ever made, it appears this may be the case. 
According to the stagewise identification models discussed 
in previous chapters, the subject would be categorized as 
falling into one of the earlier stages. It could be argued 
that she and those who provided similar responses may 
eventually move through "higher" stages were the focus is 
taken off of an exclusive Black identity. 
A final theme which emerged around the issue of changes 
in identification patterns has to do movement toward an 
identity which is neither exclusively Black, White, nor 
biracial. Several respondents felt while they had come to 
have more then one identity, and did not feel that 
"biracial" really described their experiences entirely. For 
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instance, one young woman living in the Midwest describes 
herself as a ''biracial Black person". She states that while 
she is primarily Black, her "blackness'' is different from 
those who do not have a White parent. A similar response 
came from a 35-year-old graduate student living in Georgia. 
I used to think [being biracial] was an interesting 
but inconsequential sort of trivia. Now I know that 
the politics of race in America actually rob me of a 
portion of my heritage just to maintain the fantasy 
of hypodescent. I used to think I was 'essentially' 
Black. Now I know that I am 'essentially mixed' and 
'politically Black'. 
The fact that this subject can be two things 
simultaneously, Black and "mixed'', is important. He and 
those who gave responses like him did not surrender their 
Black identities in the process of moving from being more 
Black identified to being equally identified as biracial 
persons. Such experiences are not accounted for in racial 
identity models previously discussed. 
Among those 18 subjects who stated that their feelings 
had not changed over their lifetimes, several recurrent 
themes emerged as well (though they were much less-well 
delineated). All of the respondents in this category 
indicated that, as always, they either 1) did not think 
about these issues much, 2) were unchanging in their 
lifelong experience of themselves as "biracial" persons, or 
3) were unchanging in their lifelong experience of 
themselves as "Black". Interestingly, no one stated they had 
a consistent self image as a White person. 
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Taken all together, the qualitative data provide some 
evidence for a stagewise model of racial identification in 
biracial persons, due to the many respondents who indicated 
changes in feelings and behaviors which directly mimic the 
stages outlined by those writing about this population. 
However, there is also evidence that not all biracial 
persons complete all stages before arriving at a biracial 
identity. Furthermore, the stage models currently in use may 
not allow for the multiplicity of identifications possible, 
as many people indicate that they see themselves as both 
biracial and Black, or as both Black and White, but not 
biracial. The distinctions are subtle, but important. 
Evaluation of Research Question li 
Question #2: Are there significant gender-related 
differences in racial identification patterns such that 
either men or women are more likely to see themselves as 
Black, White, or biracial? 
A multivariate analysis of variance was performed to 
assess this question. Gender served as the independent 
variable, while extent of Black, White and biracial identity 
were dependent variables. Table III contains scale values. 
Table III : Racial identity scores broken 


































An F value of 1.57582 with 3 and 49 degrees of freedom 
was generated, and was not found to be statistically 
significant. Thus, in this sample neither men nor women are 
more likely to more Black, White, or biracially identified. 
Evaluation of Question #3 
Question #3 : Is gender a significant factor in the 
relationship between subjects and their levels of similarity 
to parents? 
Two different analyses of variance were conducted for 
the evaluation of this research question. The first looks at 
gender differences in similarity to mother, and the 
second repeats the same analysis with regard to similarity 
to father. 
Table IV: Mean similarity to mother and father scores 
broken down by gender 
Parental Similarity 























The F value obtained from the first ANOVA (similarity 
to mother scores) was 2.294, with 1 and 47 degrees of 
freedom, was found not to be statistically significant. An 
F value of .758 with 1 and 49 degrees of freedom was 
obtained from the second ANOVA (similarity to father scores) 
and is also not statistically significant. These analyses 
demonstrate that neither men nor women are more likely to 
show greater similarity to either mother or father. In 
addition, it should be noted that relatively low levels of 
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parental identification were noted across the board. Because 
of the constant added to identification scores, a score of 
"2" would indicate complete identification. Mean values for 
ID to mother and father are only 1.22 and 1.20, 
respectively. 
Evaluation of Question #4 
Question #4 : Are there significant generational differences 
in racial identification patterns? 
In order to explore this question, subjects were 
divided into two generational groups: those 25 years of age 
and under, and those over 25. A multivariate analysis of 
variance was performed with generational group serving as 
the independent variable, and degree of Black, White, and 
biracial identification as the dependent variables. Table V 
contains the means and standard deviations of the two groups 
on the racial identity measures. 
Table V: Mean and standard deviation values for racial 
identification scores broken down by generational 
group 
Mean Standard Deviation 
Racial ID 
Black ID 
group 1 11. 893 3.010 
group 2 11.478 2.695 
all sample 11.706 2.852 
White ID 
group 1 11.179 2.653 
group 2 12.478 2.794 
all sample 11. 765 2.768 
Dual Racial ID 
group 1 23.071 3.090 
group 2 23.957 3.902 
all sample 23.471 3.472 
Group 1 = 25 and< ; Group 2= >25 
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An F value of 1.638 was obtained from this analysis, 
and is not statistically significant. Thus, no significant 
generational differences were observed in this sample with 
regard to racial identification patterns. In addition to 
the above analysis, correlation coefficients were generated 




That the study of biracial persons is important to the 
psychological community is difficult to deny. Some have even 
gone so far as to say that the last 25 years have 
constituted a ''biracial baby boom" of sorts, leaving us in 
dire need of research which seeks to tease apart normal 
developmental process from pathology in a population dealing 
with unique challenges to personal integrity. Ours is a 
country that continues to be plagued by a racial hierarchy, 
which is then the impetus behind the fact that "multiracial 
people experience a squeeze of oppression as people of color 
and .QY people of color" (Root, 1992 p.5). Few published 
studies exist which use a non-clinical biracial population 
as its subject pool, thus making it even more difficult for 
those reading research to make appropriate applications to 
healthy individuals. Interestingly, there appears to be a 
growing concern regarding the experiences of biracial 
persons as was witnessed by the researcher who, while 
conducting this study, came across three others doing 
similar work. The fact that so many multiracial support 
groups exist is even greater testimony. As one of the 
research participants suggested, the time may have come for 
a "Biracial Pride" movement much like the Black Pride 
movement of the 1960's and '70's, thus labeling biracial 
persons as our nation's newest and least understood 
minorities. 
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While the number of subjects participating in this 
project is not large in the strict sense, the researcher is 
not aware of any published material which has as its 
analytic base a greater number of respondents who have one 
Black parent and one White parent. A study by Cauce et al 
(1992) comes closest, in which 22 biracial adolescents (17 
of whom had one African-American parent) were evaluated with 
regard to peer and family relationships, self-esteem, life 
stress, and psychological adjustment. A larger study was 
conducted by Johnson (1992) in which 180 biracial persons 
participated, though subjects were offspring of those from 
several racial groups now living in Hawaii, making it 
difficult to know whether or not their results were 
confounded or diluted by multiple racial experiences. 
The fact that little published research exists on 
biracial persons may be due in part to the fact that it is 
very difficult research to do. While efforts to simplify the 
findings by restricting the subject pool only to those with 
one Black and one White parent were helpful, a great deal of 
variability among participants still exists. One can imagine 
how the findings of this or any project might be greatly 
influenced by factors such as who raised the subjects, where 
subjects grew up, and subjects' idiosyncratic experiences 
which have involved race in some way. Thus, these findings 
are offered with certain cautions. While general trends are 
reported for this biracial group, it is still felt that 
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individuals are best understood in the context of their 
individual lives. Perhaps the most important finding has 
been that there is not one single "biracial experience" to 
be observed. Rather, those who participated in this study 
have a variety of responses to the experience of being a 
member of two racial groups, some of which seem to work 
better than others. The research design for this project, 
though a needed supplement to the usual case study method, 
produced a rather unique subject pool. Most of those who 
participated were women, most were raised by their White 
mothers, and most were from non-intact families. How might 
these facts effect the findings? On a very basic level, it 
means that what was observed in this research may be most 
applicable to other biracial women with White mothers, but 
perhaps not to men or those whose mothers are Black. It also 
needs to be pointed out that this sample of people identify 
as "biracial", or at is least answered a call for biracial 
research subjects. It is likely that these subjects see 
themselves differently than those who would not use this 
label. In fact, there is evidence that many biracial persons 
continue to think of themselves as Black, and only admit to 
having a non-Black parent when pressed (Cauce, et al 1992, 
Tracey Shepard, personal communication). Thus, this project 
did not tap the population of persons who are biracial in 
the biological sense but who think of themselves as 
exclusively Black or White. 
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The main goals of this study were to investigate 
patterns of racial identification and parental similarity 
among a group of biracial persons in order to see if 
particular patterns were associated with greater well-being. 
The analyses performed demonstrate that, in this sample of 
biracial persons, there is a correlation between a Black 
racial identification and well-being, while no such 
relationship exists between White or dual identifications 
and well-being. Furthermore, well-being was not related to 
subjects' levels of parental identification in any 
significant way. 
Looking first at the issue of racial identity in this 
group, it is easy to see how the literature to date does not 
fully account for these findings. Neither those writing 
about Black identity formation nor most of those 
investigating biracial identity make room for the 
possibility that more than one optimal identity choice 
exists. The fact that a Black racial identity is related to 
well-being is important, and suggests two things: 1) that 
having a Black parent continues to be a salient individual 
marker in our culture, 2) that being identified only with 
one's White heritage is not associated with a predictable 
pattern of well-being. 
Apparently, the "one Black ancestor rule" lives on in 
the lives of those in this study, such that all participants 
indicated that they describe themselves racially as either 
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Black, mixed, biracial, or multiracial. No one indicated 
that they think of themselves as exclusively White, even 
when they feel their physical appearance would allow them to 
"pass" _as such. In some ways, this lends support to the 
assertions by those studying Black racial identity formation 
who state that those who are considered Black by society are 
best served by becoming clearly identified with the Black 
community (Cross, 1978; Helms, 1990; Jackson, 1975; Thomas, 
1971). 
In a similar vein, it appears that one's level of 
identification with one's White heritage alone is neither 
protective nor harmful for biracial persons. The process of 
White identification (as opposed to Black identification) is 
more focused around coming to terms with one's higher status 
and oppressive tendencies. The fact that well-being was not 
related to White racial identity in a predictable fashion 
suggests that this process might take a back seat to a more 
pressing process of the reconciliation of one's Blackness. 
The work of Root (1990) and Poston (1990) most closely 
accounts for the witnessed ability of many research subjects 
to indicate dual racial allegiances. As both these writers 
have asserted, it appears that for some biracial persons, 
maintaining ties to both racial groups is a viable 
alternative to choosing a more exclusive identity. It is 
only Root, however, whose writings address the fact that 
more than one ideal identity process exists, and that issues 
of race will necessarily remain important to biracial 
persons throughout the lifespan. 
91 
The data both confirm and disconfirm the notion of a 
stagewise identification process, as some research subjects 
appear to have progressed through the five steps identified 
by Poston (1990) in exact order, while others have taken a 
more circuitous or condensed route to their present 
identities. Of particular interest is that some participants 
demonstrated an ability to combine racial identities 
heretofore unwitnessed. For instance, some subjects 
maintained that they were both biracial and Black, while 
others saw themselves as multiracial persons who were 
neither Black nor White, but who constitute a separate group 
all their own. Understanding the idiosyncratic meaning that 
these distinctions have for each individual is crucial. 
Without such an understanding, we are left making inferences 
about each person's motives and experiences which could be 
entirely incorrect. 
While patterns of racial and parental identification 
were evaluated separately in this study, they are constructs 
which are intimately connected to one another. Identifying 
with one's parents involves the forming of a conceptual 
package which contains a parent's personality traits, 
behaviors and values. Certainly race would be included in 
the cognitive rendering of a parent's personhood, and would 
be incorporated into all aspects of a parental image. And 
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yet, for the participants in this study, the degree to which 
subjects saw themselves as alike or different from their 
parents was not related to overall psychological well-being. 
Furthermore, it was also discovered that both males and 
females in this study identify to similar degrees with both 
parents, yet overall levels of identification were 
relatively low. One interpretation of these findings is that 
biracial persons exhibit an identification style like that 
usually found in females, according to the cognitive-
developmental model of parental identification (Lynn, 1969; 
Kohlberg, 1966). In this model, male children make a 
cognitive shift that involves a change in allegiance and 
identification from the mother to the father because of an 
increased awareness of father's greater power and because of 
their physical similarity to him. Girls, on the other hand, 
recognize father's greater power in the world and take on 
some of his characteristics to best insure obtaining 
resources for themselves, while at the same time remaining 
tied to their mothers who served as primary caregivers and 
role models from a very early age. Biracial persons, like 
girls, may also "hold onto" and identify with both parents 
to a similar degree because of the obvious dissimilarity 
between mother and father. If the image of a parent is 
coupled with her or his race, an exclusive identification 
with one parent would also involve giving up one's 
connection to the racial group of the non-identified parent. 
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Perhaps this is too much of a sacrifice for biracial 
persons, who, as we already know, are bound to have to deal 
with issues of race for most of their lives. 
The fact that only low levels of identification with 
both parents were noted may indicate that the measure used 
did not adequately tap subjects feelings of similarity with 
parents, or it could mean that this population does not, in 
fact, take on the personality characteristics of their 
parents as do other groups. More research in this area is 
needed before further inferences can be made. 
Some of the most interesting findings from this project 
have to do with individual reconciliations of identity 
status, the pieces of which cannot be easily captured in the 
quantitative data. Rich and varied stories of struggle and 
pride were conveyed in the qualitative section of the 
questionnaires and in the four individual interviews. Most 
of those working with biracial persons in clinical settings 
have commented on the problems usually encountered by this 
population, and suggest that a certain amount of 
psychological distress is inherent to the experience of 
having parents from different racial groups. Another goal of 
this project was to evaluate this assumption, and to explore 
the range of positive and negative experiences biracial 
persons most frequently recount. The qualitative data are a 
good source of information with regard to this question. 
Many participants did, in fact, recount painful 
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experiences about being biracial, including feeling scorned 
at different times in their lives by both Blacks and Whites. 
On the other hand, almost all participant also stated that 
they felt being biracial was a definite asset, and has paved 
the way for their dealing with other complex issues in their 
lives. Only a very few subjects stated that they never 
really thought about race one way or the other, or that they 
wished they were not biracial. 
Brief outlines of the information obtained in two of 
the personal interviews are offered below in an effort to 
demonstrate the individual nature of identity resolution and 
re-resolution in biracial persons. 
One interview was conducted with a 40-year-old writer 
living in New York City, K.D. He had heard about the project 
through a newsletter published by a support organization, 
and had a special interest in talking about his experiences 
because of all the ''negative press" he felt biracial persons 
have gotten over the years. Because K.D. is very fair-
skinned, others usually do not realize that he has a Black 
parent, thus making his experience one of someone who could 
"pass" but chooses not to. 
K.D.'s personal reconciliation of racial and parental 
identification is unique and, like the others, can only be 
understood in the context of the rest of his experiences. 
His father, who was Black, died when K.D. was very young, 
leaving K.D. to be raised by his mother and her extended 
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family. Because K.D. father had no living relatives at the 
time of his death, K.D. had no contact with any of the Black 
side of his family. K.D. remembers feeling loved and 
accepted by maternal grandparents, though feelings were 
somewhat strained between he and a maternal uncle who was 
unaccepting of his parents' union. K.D. states he did not 
"think about race all the time", but knew he was different 
from most other children. Even at a very young age, he found 
himself gravitating toward other multiracial children, and 
even formed a club with them while in grammar school. 
It wasn't until K.D. was an adolescent that he began to 
think a great deal about his father, and began asking his 
mother to tell him what he was like. Because K.D.'s father 
was a famous musician, K.D. was able to read about him in 
books from the library, and remembers imagining how he and 
his father must be alike in many ways. Until that time, K.D. 
had always been told that he resembled his maternal 
grandfather in temperament and appearance, and had taken 
comfort in this. However, the new information about his 
father was, he felt, extremely important, and helped him to 
identify with the Black part of his heritage. 
Adolescence brought an interest in dating, and the 
salience of race became more prominent as K.D. was rejected 
by some girls for having a Black parent. For a while, K.D. 
decided to be "Blacker than thou" in hopes of getting dates 
with Black girls, but didn't feel comfortable affecting a 
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new personality. As before, he began to pay special 
attention to multiracial girls and to feel much more 
comfortable with his own self definition. While whom to date 
was some of the impetus behind K.D.'s wish to find out more 
about his father, it wasn't the sole force. As he moved into 
adulthood, he states he also became more aware of racism and 
oppression, and has had many experiences of hearing others 
make racist statements in front of him because of his 
"mistaken identity". He continues to decide on a day to day 
basis how to deal with these situations, and usually feels 
compelled to let other know about his heritage, even when it 
would be easier not to do so. He describes his current 
neighborhood as "very multiracial" and states that most of 
his friends now are multiracial as well. When asked about 
his racial background, K.D. states that as a child he 
thought of himself as "White, but with a Black Parent" but 
now feels the term "multiracial" best suits him. 
It is clear that race has played an important part in 
K.D.'s life and is likely to continue to do so. His comments 
suggest, however, that having parents from different racial 
groups has been an enriching experience. While it has 
brought him some pain, it has also helped make him more able 
to enjoy racial, political and cultural diversity in others. 
The other male research subject interviewed, E.T., had 
very different experiences growing up. His Jewish father and 
African-American mother separated when he was in the 5th or 
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6th grade, and he spent most of time after the separation 
with his mother in predominantly Black neighborhoods not too 
far from Washington D.C. Now at 21 years of age, he too 
feels he has witnessed a metamorphosis within with regard to 
his racial identity, and with regard to his sense of 
connection to both parents and their extended families. 
He recounts being teased and tormented by other 
children while growing up, mostly for being "too white''. He 
also remembers wishing there was a significant Black male 
role model in his life to instruct him on how to deal with 
these situations, and has always felt that he has missed out 
on a great deal of the "culture" of being a Black male 
because no such role model was available. Like K.D., B.T. 
found that he gravitated toward other biracial or 
"different" students in high school, and didn't try to 
immerse himself in Black culture until sometime during his 
second year in college. He then became very active in the 
Black Student Union on campus, moved in to the Black Student 
Theme House, and spent most of his time with other Black 
students. Despite his efforts, B.T. states he still felt 
"not Black enough", and was never fully accepted by those 
who were only Black identified. Now, B.T. feels that other 
Blacks often "contribute to his oppression" by 
discriminating against him for being biracial. In the last 
year, he decided to start a Multiethnic Student Support 
Group on the campus he attends, in hopes that he and other 
students who have divergent experiences will to be able to 
talk without the fear of being misunderstood. 
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B.T.'s feelings about his own experiences of oppression 
carry over into his political allegiances, which he 
describes as ''very radical". In addition, he states he tries 
very hard to be aware of sexism and homophobia in his every 
day life, even though these are not things which effect him 
directly. He feels it is important to treat people with 
dignity whenever possible, and to call others on their 
prejudiced ideas. Thus, the only way to help end oppression 
is to live non-oppressively in the personal as well as the 
political domain. 
The fact that B.T. can both witness his own painful 
experiences in a very personal way, and see them as 
manifestations of an oppressive social order is testament to 
his strength and to his general well-being. Either one of 
these alone might place the power behind the events outside 
himself, thus relegating him to a victim's position. By 
viewing his individual experiences as both personal and 
political, he can gain some perspective, without losing 
sight of the idiosyncratic importance of race in his life. 
The challenges faced by these two interviewees and by 
those who talked about their lives in the qualitative 
section of the questionnaire are varied and complex. At the 
very least, most biracial persons are forced to confront 
questions of self-definition much in advance of their peers. 
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For instance, a 38-year-old teacher living in California 
writes that she remembers not being allowed into her White 
aunt's home as an adolescent. Her half brother, who is 
White, was allowed in, but the subject and her other 
siblings had to wait in the car while their mother visited. 
A similar story comes from a female graduate student who 
remembers her mother warning her not to tell her great 
grandfather that her father was Black. The shock, her mother 
felt, would cause the elderly man to have a heart attack. 
Clearly, these events would have an impact on any young 
person's developing sense of self. 
The fact that both these women, like the others who 
participated in the project, can incorporate these 
experiences into their life stories and yet, not be entirely 
defined by them, is testament to their strength and 
flexibility. Perhaps the goal for biracial people lies in 
striking a balance between being a member of one or more 
groups, and being an individual. Indeed, perhaps this is the 
goal for all of us. 
The work of Robert Kegan (1982) speaks to this constant 
flux in self definition, and has particular salience for 
those whose identities are partially racially defined. Kegan 
sees development as progressing in a stagewise fashion, with 
each stage presenting new challenges for managing 
embeddedness on the one hand, and autonomy on the other .. 
Unlike other developmental theorists, Kegan feels that both 
connection and individuality are equally important 
throughout the lifespan, causing us to seek out a balance 
between differentiation and integration for the different 
developmental tasks presented us. 
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Every developmental stage is an evolutionary truce. It 
sets terms on how differentiated the organism is from 
its life-surround and how embedded. It would be as true 
to say that every evolutionary truce-each balance or 
stage I have sketched out in this chapter-is a 
temporary solution to the lifelong tension between the 
yearnings for inclusion and distinctness ... The model 
also recognizes the equal dignity of each yearning, and 
recognizes the equal dignity of each yearning, and 
in this respect offers a corrective to all present 
developmental frameworks which univocally define growth 
in terms of differentiation, separation, increasing 
autonomy, and lose sight of the fact that 
adaptation is equally about integration, attachment, 
inclusion. (Kegan, p. 108) 
Much of the data from this project demonstrates that the 
drama of walking the line between inclusion and 
individuality gets played out in the language of race and 
familial connection for biracial individuals. That this is 
the case is neither cause for alarm nor cause for relief; it 
simply is. Understanding that biracial persons have 
experiences much like and very different from other people 
of color is key, and provides clinicians and other 
psychologists with a starting point from which to begin to 
know them. 




*City*, *State* *Zip* 
Dear *Salutation*, 
APPENDIX A 
I am writing to ask for your assistance on a research 
project which will be of significance to all persons 
interested in promoting psychological/social health among 
those with multiracial backgrounds. 
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I am doctoral candidate in the Clinical Psychology program 
at Boston University and am working on a dissertation which 
focuses on the experiences, feelings, and attitudes of 
biracial persons. I feel I bring a unique perspective to the 
project as I too am from a multiracial family. 
I will be sending out questionnaires to biracial persons 
throughout the country, and hope I can enlist your support 
in helping me with this process. Most of the people 
participating in the study have been solicited through 
support organizations such as yours. Though I am interested 
in the experiences of all biracial persons, this particular 
study seeks as subjects only those persons with .QQg_ 
biological Black parent and one biological White parent who 
are 18 years of age or older. If you feel any of the members 
of your organization would be willing to participate, I will 
send questionnaires to you for distribution at an upcoming 
meeting. Please use the attached tear-off sheet to indicate 
your response. 
I can be reached at the following address or through the 
Department of Psychology at Boston University if you have 
questions about the project. I appreciate your taking the 
time to reply. 
Sharron Thrasher 
Merrill House #3-A 
Merrill Place 
Amherst, MA 01002 
Sincerely, 
Sharron M. Thrasher, M.A. 
Organization: *Organization Name* 
*Address* 
*City*, *State* *Zip* 
(Please cross out incorrect information) 
YES, I am willing to pass out questionnaires at a 
group meeting. 
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Our meetings in the months of Sept. and Oct., 1992 are 









> 25 people (specify amount) 
Contact Person 
NO, I do not feel the members of my group would 
be willing to participate in this study. 
Please return this form in the envelope provided. Thank You. 
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APPENDIX B 
Dear Research Participant, 
Thank you for taking the time to answer this questionnaire! 
As a biracial person, you are in a unique position to 
contribute to a growing body of knowledge about the 
experiences of persons with multi-racial backgrounds. The 
information you and others send me will serve as the basis 
for a dissertation I am writing as a doctoral candidate in 
the Clinical Psychology Program at Boston University. 
All information obtained from these documents will be used 
in a confidential manner, which means that no names or other 
identifying information will be used in the write up of the 
results. 
Please answer the items in the order they are presented and 
mail all the sheets back to me in the envelope provided. I 
can be reached at the address below if you have questions. 
Merrill House *3-A 
Merrill Place 
Amherst, MA 01002 
(w) (413) 542-5828 
Thank you again. 
Sincerely, 
Sharron M. Thrasher, M.A. 
Please indicate where you heard about this study and send 
the bottom half of this sheet back to me: 
I heard about it from: a newspaper advertisement ----
---- a multi-racial support 
organization 
----
a magazine advertisement 
a bulletin board 
announcement 
a friend told me about it ----
---- other (please specify) 
APPENDIX C 





Thank you for agreeing to distribute these questionnaires at 
the next meeting of the *organization name* which is 
scheduled for *meeting date*. As I said in my introductory 
letter, I am interested in knowing more about some of the 
psychological experiences of biracial persons. As a biracial 
person myself, I think it is vital that the psychological 
community begin to explore the feelings and thoughts of all 
multi-racial persons so that we can expand our notions of 
what is normal and healthy. For the purposes of this study, 
I am looking for people who have 2.!1§. Black Parent. one White 
Parent. and who~™ 18 years of™· 
Please encourage those who take questionnaires to complete 
and return them to me as quickly as possible. The data will 
be used to inform me as I complete my doctoral dissertation 
through the Clinical Psychology Program at Boston 
University. All information will be kept confidential. This 
means that no names or other identifying information will be 
used in the write-up of the results. Those who participate 
in the study should feel free to take additional 
questionnaires if they have siblings or friends who might be 
willing to participate as well. 
I can be reached at the following address if there are 
questions: 
Merrill House #3-A 
Merrill Place 
Amherst, MA 01002 
(w) (413) 542-5828 
Thank you again for your help! 
Sincerely, 
Sharron M. Thrasher, M.A. 
APPENDIX D 
Demographic Information 
2) Today's Date: 
3) Date of Birth: 
4) Sex: 
5) City and State of current residence: _________ _ 




Divorced and Remarried 
Widowed 
In long-term, committed 
relationship 










10) Biological mother's race 
11) Biological father's race 
< 7 years of school 
completed Jr. high school 
completed high school 
completed trade school 
graduated two-year college 
graduated four-year college 
obtained advanced degree 
(post-Bachelor'_s degree) 
12) Were you raised by your biological parent(s)? 
yes ___ no 
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13) If you did not grow up with your biological parent(s), 
were you raised by: 
mother's extended family 
fathers extended family 
adoptive parent(s) 
other (please specify) 




15) If your biological parents are not married, how old were 
you when they separated? 
year(s) old 
16) If your biological parents are not married, 
which one of them did you live with most of the 











Multi-racial (please specify) 
18) How would you describe your relationships with your 
mother's extended family? (If adopted, this refers to 





19) How would you describe your relationships with your 
father's extended family? (If adopted, this refers to 





20) How would you describe the community (or communities) 










other (please specify) 
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22) Were your mother's extended family members in the same 
geographical area as your immediate family? (If adopted, 
this refers to your adoptive mother's family) 
yes 
no 
23) Were your father's extended family members in the same 
geographical area as your immediate family? (If adopted, 
this refers to your adoptive father's family) 
yes 
no 
24) How would you describe the community you live in now? 
primarily African-American (Black) 
primarily American Indian 
primarily Asian/Pacific Islander 
primarily Hispanic/Latino 
primarily European-American (White) 
racially mixed (please specify groups 
represented) 
If you would like to receive a review of the results from 
this study, please write your name and address below so I 
can mail them to you: 
Name: -------------------Address: -----------------
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This research project may be expanded in the upcoming year. 
If so, would you be interested in giving a personal 




Racial Identity Measure 
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Please answer the following questions by placing an ''X" in 
the appropriate box after each item. 
1) Do you live by or follow 
the Black American (African-
American) way of life? 
2) Are you a success in 
the Black-American 
way of life? 
3) Does your family live 
by or follow the Black-
American way of life? 
4) Is your family a success 
in the Black-American 
way of life? 
5) Do you live by or follow 
a White-American (European-
American) way of life? 
6) Are you a success in 
the White-American 
way of life? 
7) Does your family live 
by or follow the White-
American way of life? 
8) Is your family a success 
in the White-American 
way of life? 
APPENDIX F 
Affect Balance Scale 
During the past few weeks, did you ever feel ... 
1) Pleased about having accomplished something? 
2) So restless that you couldn't 
sit long in a chair? 
3) That things were going your way? 
4) Bored? 
5) Proud because someone complimented 
you on something you had done? 
6) Depressed or very unhappy? 
7) Particularly excited or interested 
in something? 
8) Very lonely or remote from other people? 
9) On top of the world? 
10) Upset because someone criticized you? 
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APPENDIX G 
Sixteen Personality Factor Questionnaire 
Circle the response for each question that best describes 
you . 




2. My decisions are governed more by my: 
a) heart 
b) feelings and reason equally 
c) head 
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3. I feel a bit nervous of wild animals even when they are 




4. I sometimes can't get to sleep because an idea keeps 




5. Ih my personal life, I reach the goals I set for myself 




6. What the world needs is : 
a) more steady and "solid" citizens 
b) uncertain 
c) more "idealists" with plans for a better world 
7. I am always keenly aware of attempts at propaganda in 





8. I have been let down by my friends. 
a) hardly ever 
b) occasionally 
c) quite often 
9. As a teenager, if I differed in opinion from my parents, 
I usually: 
a) kept my own opinion 
b) in between 
c) accepted their own authority 










12. I would rather have a job with: 
a) a fixed, certain salary 
b) in between 
c) a larger salary, which depended on my constantly 
persuading people I am worth it 
13. When people are unreasonable I just: 
a) keep quiet 
b) uncertain 
c) despise them 
14. If people talk loudly when I am listening to music, I: 
a) can keep my mind on the music and not be bothered 
b) in between 
c) find it spoils my enjoyment and annoys me 
15. The pomp and splendor of any big state ceremony are 
things which should really be preserved. 
a) yes 
b) in between 
c) no 
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16. When the time comes for something I have planned and 
looked forward to, I sometimes do not feel up to going. 
a) true 
b) in between 
c) false 
17. I can work carefully on most things without being 
bothered by people making a lot of noise around me. 
a) yes 
b) in between 
c) no 
18. If a heated argument developed between other members 
taking part in a group discussion, I would: 
a) like to see a winner 
b) in between 
c) wish that it would be smoothed over 
19. I have vivid dreams, disturbing my sleep: 
a) often 
b) occasionally 
c) practically never 
20. I think society should let reason lead it to new customs 
and throw aside old habits or mere traditions. 
a) yes 
b) in between 
c) no 
21. I think it is more important in the modern world to 
solve: 
a) the question of moral purpose 
b) uncertain 
c) the political difficulties 








The following questions are meant to elicit thoughts and 
feelings about your experiences as a biracial person. There 
are no right or wrong answers. Please answer them as 
truthfully as you can, using the backs of these sheets for 
extra space as needed. 
1) How do you usually describe yourself racially (to 
acquaintances, on surveys, etc.)? 
2) How did your parents (or caretakers) describe you on 
school records, legal documents, etc. while you were growing 
up? 
3) Which of your parents (biological) do you feel you most 
resemble physically? 
4) Which of your parents (biological) do you feel you are 
most similar to in terms of personality characteristics? 
5) Which of your parents (biological) do you feel closest to 
emotionally? 
6) In what ways has being biracial had a positive effect on 
your life? 
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7) In what ways has being biracial had a negative effect on 
your life? 
8) While you were growing up, did anyone close to you 
encourage the discussion of issues related to race? If so, 
who was it and what form did the discussion take? 
9) How do you feel when in the company of a group that is 
entirely African-American (Black)? 
10) How do you feel when in the company of a group that is 
entirely European-American (White)? 
11) What is the race of most of your friends and 
acquaintances? 
12) How would you like to be thought of (racially) by the 
rest of the world? 
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13) What is your earliest memory of an experience that made 
you aware of the uniqueness of your heritage? (Can be either 
a positive or negative experience.) 
14) How have your feelings about being biracial changed 
during your lifetime? 
Thank you for your participation! 
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